COURSE DESCRIPTION

Athabasca University, Athaabsca, Canada
MDDE 601: Introduction to Distance Education and Training

Delivery mode: Grouped study with Internet component 

Credits: 3 - Core course 

Prerequisites: None 

Overview

This first core course in Athabasca University's Master of Distance Education program is required for all program students. It provides students with an overview of the field, addressing issues such as: what distance education is; where it came from; whom it serves; how it serves; and what its major problems are. It provides descriptions and examples of what distance education is and how it works, and encourages students to critically analyze and question both current practice and rhetoric in the field.

Course Objectives

The goals of the course are to provide you with:

· a foundation of knowledge, skills and attitudes that will prepare you for further studies and which will enable you to become competent academics and practitioners of distance education; 

· an introduction to a wide range of literature in the field; 

· a critical attitude towards the rhetoric and practice in the field of distance education and training; and, 

· the means to integrate prior knowledge and skills with the newly acquired knowledge and skills developed in the course. 

Course Outline

The course is divided into three units:

Unit 1: Definitions and Examples: Past and Present 
Unit 2: Organization and Structure: Variations and Examples
Unit 3: Theory Development and Research: Issues and Trends

For each unit the Study Guide contains:

· An Introduction: indicates the important concepts and issues in the Unit; 

· Unit Objectives: indicates the specific accomplishments that should be achieved through the Unit study; 

· Unit Resources: indicates the specific resources that apply to the Unit; 

· Commentary: provides additional information, but does not replace the information found in the other Unit resources; 

· Discussion Questions: interspersed throughout the commentaries, and set off from the main text. They are intended to encourage you to think about the issues with reference to your own personal and professional experiences. You may wish to bring your answers to these questions into the computer conferences; and 

· Activities and Assignments: indicates the specific activities or assignments you are expected to complete during or at the end of the Unit. 

You are expected to read and reflect upon the print materials provided, and to participate interactively with the academic faculty member and with other students in a number of computer conferences. Your participation in the computer conferences is expected to facilitate critical analyses of the ideas, concepts and information provided, and to integrate your prior knowledge and experience.

Student Evaluation

Your grades will be based on three primary credit-bearing assignments for the course. The assignments are:

Assignment 1: analysis and review of one paper selected by students from materials available in the course or elsewhere.

Assignment 2: a critical analysis and review of an article, to be presented in a conference.

Assignment 3: the development of a proposal for the creation of a distance education institution(s) or agency(ies), using principles and concepts learned in the course.

Please note that some changes in schedules and/or specifics of assignments may be made from time to time or by individual instructors.

Course Materials

· the course Study Guide; 

· the course textbooks: 

Moore, M., & Kearsley, G. (2005). Distance Education: A systems view. California: Thompson Wadsworth.

Roberts, J. M. & Keough, E. M. (Eds.). (1995). Why the information highway? Lessons from Open and Distance Learning. Toronto: Trifolium Books Inc.

· selection from an online textbook: 

Anderson, T. & Elloumi, F. (Eds.). (2004). The theory and practice of online learning. Athabasca, Canada: Athabasca University. cde.athabascau.ca/online_book

· the course reader 

A number of articles have been re-printed and included in your course materials for your convenience. These articles are also available online.

General Resources

The general course and program resources include materials found through a wide range of education, sociology, psychology, technology, and other journal and print literature. The following journals, available through Athabasca University Library, tend to be focused on, or to include primarily, distance education literature, and should be of particular interest to you.

Print-based Distance Education Journals

· American Journal of Distance Education 

· Distance Education (Australian) 

· Journal of Distance Education (Canadian) 

· Open Learning (OUUK) 

· Open Praxis 

· Electronic Resources 

There is an increasing number of electronic resources available in distance education and they are changing at a considerable rate. The course Web pages provide a sample of relevant URLs and information about resources available electronically. Students are encouraged to visit both the course and CDE Web pages regularly to review these sources, and/or to obtain new or revised information about new sites during the course term.

 

MDDE 602: Research Methods in Distance Education

Delivery mode: Grouped study with Internet component 

Credits: 3 - Core course 

Prerequisites: MDDE 601
Overview

This is a core course in the Master of Distance Education degree program on the subject of research design and data collection methods. This course was created for students in a professional program in distance education. It focuses on the tenets of sound research practice to allow students to make reasoned judgments about research they read or undertake. It will result in students understanding the relationship between research and knowledge development in distance education. 

On completion of MDDE 602, students will understand and be able to evaluate project design, data collection, and data analyses common in academic and professional journals. Students who wish to complete a project or thesis will have foundational knowledge in research design and methods, including a decision-making framework for identifying research questions and choosing an appropriate research design.

Objectives

1) Understanding the research process: It is the role of those with a graduate-level education to manage society’s knowledge base, such that it is an appropriate and useable entity to guide and shape human existence. The research process is the mechanism by which society’s knowledge base is developed and managed. Understanding the research process teaches students how new knowledge is generated and evaluated, and former knowledge is checked, replicated and reconstituted. 

2) Differentiating between small ‘r’ and big ‘R’ research: In this course, small ‘r’ research means research completed to develop and inform our individual knowledge and decisions. Small ‘r’ research taps the collective knowledge base in order to develop our own! Big ‘R’ research refers to adding to the collective knowledge held by society. Big “R’ research starts with a comprehensive understanding of what society knows about a topic. Research is then designed to replicate, verify or augment that which is already known. This research may be descriptive, exploratory (in reference to possible relationships between concepts) or explanatory (testing the plausibility of cause and effect relationships between concepts). Graduate education focuses on big ‘R’ research.

3) Becoming an informed consumer: Students will understand the research process so they can analyse and evaluate the research concepts, designs and processes they are exposed to. For students who wish to be discerning ‘consumers’ of knowledge, this course is adequate. For students who wish to be researchers themselves, more courses in specific research methods and research tools are required. 

4) Becoming critical thinkers: Learning about and informing research activity facilitates the development of well-reasoned argument. Learning the process of identifying a sound research or project question requires exposure to, and understanding of a rational, careful, thorough thought process. In addition, identification of the question must be made in reference to an already well-reasoned body of literature. Analyzing, synthesizing and evaluating current knowledge on an issue or question is a central part of the research design process. These activities contribute to the development of higher-order thinking skills desirable in graduate students in either professional or discipline-based programs, doing thesis or project work as their culminating assignment. 

 

Organization and Structure

Student activities 

The following activities are recommended learning strategies for MDDE 602:

1) Engage in e-mail contact with the instructor and other students as required.

2) Read all required material.

3) Document or journal key concepts and insights from reading, reflecting and conversing about course content.

4) Review concepts (key terms) and answer questions at the end of each chapter in the Neuman text.

5) Answer reflection questions listed in the course guide. 

6) Participate in online conferences.

7) Use self-assessment quizzes

8) Complete all required assignments.

Note: Although the chapter questions in the Neuman text are not part of the assignment submissions, it is strongly recommended that the student answer questions at the end of each chapter.
Student assignments

Four required assignments and the weighting for conference participation are described in detail in the Assignment Manual, available from the instructor or on the course web-site. Specific directions are given for each assignment and the student is advised to carry out each step with due care and attention. Generally, the assignments consist of the following: 

· analysis of simulated data that results from the implementation of a quantitative approach to research; 

· analysis of simulated text that results from the implementation of a qualitative approach to research; 

· composition of two papers 

	Assignment #1: 
Research Design Evaluation and Critique
	  
	15%

	Assignment #2: 
Analyzing Quantitative Data 
	  
	20% 

	Assignment #3: 
Analyzing Qualitative Data
	  
	20% 

	Assignment #4 (final): 
Research Article Critique 30%
	  
	30% 

	Conference participation
	 
	15%

	 
	 
	100%


 

Course Materials

This course is designed as a blended delivery model of independent study with online interaction. Required course materials are:

1) Text: Neuman, W.L. (2003). Social research methods: Qualitative and quantitative approaches (5th ed.). Toronto: Allyn & Bacon.

Neuman’s text has guided research knowledge and skill development for students worldwide. Approach the text as foundation content for your learning and a reference book for the future. Mark and organize accordingly.

2) Additional readings: 

Shulman, L.S. (1997) Disciplines of inquiry in education: a new overview. In Jaegar, R.M., (ed.), Complementary methods for research in education, 2nd edition. Washington, D.C.: American Educational Research Association. (23 pages). Unit 1, topic 1.

Garrison, D.R. & Shale, D. (1994). Methodological issues: philosophical differences and complementary methodologies. In Garrison, D. R. (Ed.), Research perspectives in adult education. Florida: Krieger. (21 pages). Unit 1, topic 2..

Garrison, D.R. (2000). Theoretical challenges for distance education in the 21st century. International Review of Research in Open and Distance Learning 1(1). Retrieved November 29, 2002 from: http://www.irrodl.org/content/v1.1/randy.html. (9 pages). Unit 1, topic 3.

Jarvis, P. (1999) Theory re-conceptualized. In The practitioner-researcher: Developing theory from practice. San Francisco: Jossey-Bass. (10 pages). Unit 1, topic 3.

Jarvis, P. (1999) From practice to theory. In The practitioner-researcher: Developing theory from practice. San Francisco: Jossey-Bass. (7 pages). Unit 1, topic 3.

Jarvis, P. (1999) Action research. In The practitioner-researcher: Developing theory from practice. San Francisco: Jossey-Bass. (13 pages). Unit 2, topic 1.

Saba, F. (2000) Research in distance education: a status report. International Review of Research in Open and Distance Learning 1(1). Retrieved February 21, 2002 from: http://www.irrodl.org/content/v1.1/farhad.pdf (9 pages). Unit 2, topic 1.

McMillan, J.H. & Schumacher, S. (2001). Case study design. In Research in education: A conceptual introduction. Toronto: Addison Wesley Longman, Inc. (3 pages). Unit 2, topic 4. 

Hayes, E.R. (1991) A brief guide to critiquing research. New Directions for Continuing Education, 51(Fall). (13 pages). Unit 4, topic 1.

Kuyper, B.J. (1991) Bringing up scientists in the art of critiquing research. BioScience, 41 (4). (3 pages). Unit 4, topic 1.

Easterby-Smith, M.,Thorpe, R., & Lowe, A. (1991) Chapter 4: The politics of management research. In Management Research: An Introduction. Thousand Oaks: Sage Publications. Unit 4, topic 2.

3) Statistical Program for the Social Sciences Student (Version 9.0). 

4) Study guide. 

5) Assignment manual. 

MDDE 603: Foundations of  Instructional Design: Systems Analysis and Learning Theory

Delivery mode: Online course with Collaborative Group study

Credits: 3 - Core course 

Prerequisites: MDDE 601 highly recommended

Overview

Two major disciplines underlie instructional design – systems design and learning theory. In this course, you will be introduced to systems in general, educational systems in particular, and systems analysis. You will also be introduced to a broad range of learning theories and explore the role they play in instructional design. The contributions of various areas of psychology, including behaviourism and cognitive psychology, will be explored, culminating in an examination of instructional systems design and constructivist models of instruction. 

MDDE: 603: Foundations of Instructional Design: Systems Analysis and Learning Theory has been designed to foster new ways of looking at education, particularly distance education, and new perspectives of how complex systems work. It explores teaching and learning, and provides you with important insights related to learning theory and how it relates to instructional design. Together, the topics covered in this course provide a foundation for MDDE 604:Instructional Design and in Distance Education, where you will complete an actual instructional design project.

Course Objectives

After completing this course students will be able to:

· Explain why a systems approach is important in the design of education, particularly distance education. 

· Analyse educational systems, including distance educational systems, in terms of various systems models. 

· Discuss the main epistemological orientations that underlie the various theories of learning and interpret these orientations in light of their own views on the teaching – learning process. 

· Compare and contrast the three major learning theories – Behavioural, Cognitive, and Constructivist – that underlie Instructional Design theory and models.

· Explain how Behavioural, Cognitive, and Constructivist theories apply to Instructional Design, especially that pertaining to Distance Education modalities and learning environments.

· Explain how Cognitive Development theories apply to Instructional Design, especially that pertaining to Distance Education modalities and learning environments.

· Explain how the biological bases of learning inform Instructional Design, especially that pertaining to Distance Education modalities and learning environments.

· Describe the major theories of human motivation and explain how these inform Instructional Design, especially that pertaining to Distance Education modalities and learning environments.

· Develop a personalized theory of teaching and learning for use in the design of Distance Education and learning environments. 

Course Outline 

The course units for MDDE 603 include the following:

Unit 1: Personal Perspective on teaching and Learning 

Unit 2: Systems Concepts 

Unit 3: Systems Analysis

Unit 4: Behavioural Theories of Learning

Unit 5: Cognitive Theories of Learning

Unit 6: Cognitive Development

Unit 7: Biological bases of Learning

Unit 8: Motivation and Learning

Unit 9: Cognitive and Social Constructivist Theories of Learning

Unit 10: Situated Learning and Learning Environments

Assessment 

Your final course mark will be based on three major assignments and on your participation in the computer conferences. The assignments for the course are briefly described below. 

In Assignment #1 you will describe and analyse an educational system and apply systems analysis concepts. This assignment is worth 30% of your course mark. 

In Assignment #2 you will engage in a collaborative group activity to revise and update a distance education course that currently exists in a mixed mode format – a combination of course manual and readings (print), and web-based activities (discussion forums and resource links). This group design project will reflect “best practices” based on research and theory on human learning. This assignment and a peer evaluation of the collaborative group work is worth 30% of your course mark. 

In Assignment #3 you will write a 10- to 15-page paper that describes your personal Theory of Practice about teaching and learning. Your Theory of Practice will include a customized set of guidelines about how people learn and how instruction should take place in a learning context in which some form of distance delivery is used. This assignment is worth 30% of your course mark.

Computer Conferences: There are six computer conferences in the course. You are required to engage in a minimum of four, which together make up the remaining 10% of the course mark. 
Course Materials 

Texts
· Driscoll, M. (2005). Psychology of learning for instruction (3rd. ed.). Boston: Allyn & Bacon.

· Naughton, J. (1984). Soft systems analysis: An introductory guide. Milton Keynes: The Open University Press. 

Additional Course Readings
Additional readings are provided in all units as downloadable PDF files or as links to readings located on the Internet. Check the readings list at the beginning of each unit.

MDDE 604: Instructional Design in Distance Education

Delivery mode: Grouped study with Internet component 

Credits: 3 - Core course 

Prerequisite: MDDE 603 

Overview

MDDE 604: Instructional Design in Distance Education is a project-based course that introduces instructional design principles and explores their application in a realistic way. Step by step, you will work through the various stages of the instructional systems design (ISD) process, designing and developing distance learning materials. In the role of instructional designer, you will systematically create a unit of instruction or learning object that meets an educational need or solves a performance problem you have identified.

Prerequisites

MDDE 604 is more applied than most other core courses in the Master of Distance Education program. As you design and develop the instructional unit that forms the basis of this course, you will apply the skills, knowledge, and concepts you were introduced to in MDDE 603: Foundations of Instructional Design: Systems Analysis and Learning Theory. Moreover, the distance education concepts introduced in MDDE 601: Introduction to Distance Education and Training also provide the foundation for understanding the context in which your instructional materials will be delivered.

Course Outline

· Unit 1: Introduction to ISD 

· Unit 2: The Analysis Phase 

· Unit 3: Goal Analysis, Learning Outcomes & Student Assessment 

· Unit 4: The Design Phase 

· Unit 5: Development & Implementation 

· Unit 6: Formative & Summative Evaluation 

· Unit 7: The Future of and Alternatives to ISD 

Each Unit contains the following components:

· A description of the part of your project that corresponds to this unit. 

· Introduction and Learning Objectives. 

· Readings and articles presenting current literature on instructional design and related concepts. 

· Conferencing questions and directions to complete an assignment (in some units) 

Student Evaluation

Your final course mark will be based on four assignments and on your participation in the computer conferences. The assignments for the course are briefly described below.

This course uses a project-based instructional strategy. You will choose a project to work on at the beginning of the course and develop it as you progress through the various units and assignments. In other words, you will engage in set of activities that ultimately lead to the development of a well-honed unit of instruction or learning object. 

The instruction may be:

· print-based (e.g., a Word or PDF file that contains content and activities for learners), or 

· web-based (e.g., a web site containing a series of html pages, a unit in a learner management system (LMS), or a learning object). (If you choose to develop web-based materials, make sure you have adequate technical skills to develop a quality product.) 

Your instructional unit should take an average learner about 1 to 1-1/2 hours to complete. It should be self-instructional in nature, i.e., the learner should be able to work through the learning materials independently, although group activities (e.g., computer conferences) may be included. 

The instructional unit may be in any content area you choose; however, you should select an area in which you have expertise or in which there is a subject matter expert (SME) available to provide you with content.

Assignment 1: In the first part of this assignment, you will complete the analysis stage of the instructional systems design process. This includes a needs assessment plan, in which you will identify an educational need or performance problem that could be resolved by instruction, as well as the identification of an instructional unit or learning object that will address this need. While you are not being asked to actually complete this needs analysis, you should assume that you did carry it out and have determined that the problem is instructional in nature. 

The second part of Assignment 1 asks you to develop an initial proposal for a unit of instruction (ultimately to be designed and developed for Assignment 4) that would solve this instructional problem. Assignment 1 is worth 20% of your course grade.

Assignment 2: In this assignment, you will develop the design specifications for your unit of instruction. This assignment is worth 10% of your course mark. 

Assignment 3: In this assignment, you will review a fellow class member’s unit of instruction, work through it from a learner-centred perspective, and provide feedback on how it could be improved. This assignment is worth 10% of your course mark. 

Assignment 4: In the final assignment, you will complete your instructional unit and discuss considerations pertaining to instructional design as well as revisions, student assessment, and delivery. This assignment is worth 45% of your course mark.

Computer Conferences: There are three required computer conferences, which together make up the remaining 15% of the course mark.

Course Materials

Textbook
The following textbook is used throughout the course:

Smith, P. L. & Ragan, T. J. (2005). Instructional design (3rd ed.). Hoboken, NJ: Wiley Jossey-Bass Education.

Additional Course Readings
Additional readings are provided in all units as downloadable PDF files or as links to readings located on the Internet. 

MDDE 605: Planning and Management in Distance Education and Training
Delivery mode: Grouped study with Internet component 

Credits: 3 - Core course 

Prerequisites: Any other MDE course, and instructor's consent 

Overview

The career path of distance education professionals; whether in academia, government, or the private sector; eventually leads to some form of management position. In these positions they are often asked to either create a new distance education unit/organization or re-engineer an education or training organization into one that embraces distance education methods. The creation and management of distance education organizations and/or units requires special skills and knowledge. 

Piskurich & Sanders (1998) as part of an ASTD study identified a list of competencies for professionals involved in the design, development, implementation and management of distance learning technologies. Some of the proposed implementation and management competencies covered skills and knowledge related to: change management; leadership; industry awareness; business knowledge; project management; communications; and, implementation and support. Specific competencies required to manage a distance education enterprise included:

1. Understand the current and future climate of the distance education and distance learning industry, and formulate strategies to respond to that climate.

2. Demonstrate awareness of distance education organization business functions and how business decisions affect financial and non-financial work results.

3. Supervise the selection of learning technologies and assure that these selections meet organizational needs.

4. Understand the relative costs of each distribution method, or combination of methods, and assure that the organization is receiving a good value for the dollars spent on these technologies. 

MDDE 605 will endeavour to provide the Athabasca University MDE community with the knowledge and skills needed to effectively plan and implement a distance education organization. The course and your instructor will guide you through the planning and implementation process. The assignments will be founded on a problem of your choosing that requires you to progressively create an implementation plan for a new or re-engineered distance education enterprise.

Course Goals 

Upon completion of MDDE 605, you will be able to produce an implementation plan for the creation of a new distance education enterprise or distance training unit within an existing academic institution, corporate organization, or government department. The distance education implementation plan will:

1. Be founded in a specific business or educational opportunity that reflects the reality of the business expertise of the target organization.

2. Reflect the strategic direction of the target organization, and be founded in sound strategic planning.

3. Reflect an appropriate distance learning business structure.

4. Be financially viable and embrace the principles of effective financial planning.

5. Identify ways to measure business success.

6. Reflect sound leadership and management in the planning and implementation of the proposed distance learning enterprise.

Course Outline

MDDE 605 consists of six units. Each unit builds upon the last. Each unit consists of required readings, detailed overview, examples, and self-directed questions/exercises to be completed based on the unit content. After the completion of two units there is an assignment that requires that you synthesize and demonstrate what you have learned to date.

1. Unit 1 provides the foundation for planning the creation of, or re-engineering of a distance education enterprise . It discusses the current and future state of national and global distance education organizations, both public and private. It describes potential business opportunities and it includes an overview of the planning and implementation process.

2. Unit 2 guides learners in the production of a strategic plan for the new or re-engineered distance education enterprise. The unit describes the content of a strategic plan, discusses the process of how to create a strategic plan and provides examples of effective vision, mission, and value statements for different types of organizations.

3. Unit 3 examines the structure of a typical distance education enterprise. The unit explores the infrastructure and business components required to implement and operate a distance education enterprise. It discusses different business models and the relationship of a business model to an organization’s strategic planning process.

4. Unit 4 describes how to calculate the cost of planning, implementation and operation of a distance education enterprise. The unit explains and gives examples of liabilities, revenues, direct costs, indirect costs, capital expenses, and annual operating expenses. It guides learners through the creation and interpretation of simple financial statements and discusses the concepts of financial management of distance education enterprises.

5. Unit 5 discusses the change management process as it applies to the planning and implementation of a distance education enterprise. It addresses issues of change and the requirement for effective leadership on the success of the distance education organization. It describes how to integrate the change process and change strategies into the strategic planning and implementation process.

6. Unit 6 guides learners in the creation of performance evaluation criteria to measure the success of the new or revised distance education enterprise. It discusses a number of different evaluation methods and describes the content of an enterprise evaluation plan. 

Student Evaluation

There are three assignments, each structured around the completion of two units of instruction. The assignments build upon one another. As learners complete one assignment they are expected to make modifications based on the feedback from the instructor, and continue to build on their next assignment based on the previous one. 

· Assignment 1 — Define the Strategic Direction of a Distance Learning Enterprise
Course Weight: 30%

· Assignment 2 — Identify the Structure and Cost of Operating a Distance Learning Enterprise
Course Weight: 30%

· Assignment 3 — Produce an Implementation Plan for a Distance Learning Enterprise
Course Weighting: 40% 

Course Materials

· MDDE 605 Study Guide

· MDDE 605 Readings 

· Texts:

Bates, A.W. (2000). Managing technological change: Strategies for college and university leaders. San Francisco: Jossey-Bass Publishers.

Rosenberg, J. M. (2001). e-Learning: Strategies for delivering knowledge in the digital age. New York: McGraw-Hill.

MDDE 610: Introduction to Current Distance Education Technologies

Delivery mode: Online course with collaborative group study 

Credits: 3 - Elective 

Prerequisites: None 

This course will give you hands on experience with, and allow you to make a critical evaluation of a number of the computer-based technologies that are currently used in distance education. This course "walks the talk" and as you progress through the course, a number of different technologies will be used to present material, to notify you of upcoming course-related activities, and to allow you to communicate with your classmates and the instructor in a number of different ways.

The following are some of the technologies examined during the course.

1) Asynchronous tools
2) Social software educational tools
3) Synchronous tools
4) Computer assisted instruction
5) Push technology
6) Podcasting and/or videocasting

Students who are already involved in utilizing technology in specific distance education contexts can base their course studies around this experience. Newcomers to the educational technology topic may follow more general interests in their course work. 

 

Course Objectives

There are three main objectives in this course: 

1. To gain hands on experience and undertake a critical evaluation of a variety of educational technologies.

2. To learn to apply media attribute schema and Bates ACTIONS/SECTIONS criteria to various media. 

3. To apply adoption theories to a particular technology that could be used in your own local teaching/learning context. 

 

Course Requirements & Evaluation

Assignment 1 - 15% 
Identify a course you believe would benefit from the inclusion of one or more distance education technologies. Write a paper that describes the course you propose to change and the program in which this course is offered. 

Assignment 2 - 25% 
Use SECTIONS analysis to examine the technologies as they would apply to the course you proposed to modify in Assignment #1. 

Assignment 3 - 25%
Portfolio, documentation and evaluation of technology learned via CAI. 

Assignment 4 - 25%
Write a short proposal to modify that course to include one or more of the technologies covered in this course.

Participation - 10% 
Students’ critical, reflective participation in the blogs and conferences is essential to the success of the course. 

 

The instructor will apply the following criteria in assessing the students' contributions to the conferences and written assignments: 

· engagement and commitment; 

· evidence of wide reading beyond the course texts; 

· capacity for intellectual reasoning, and openness to new ideas; 

· ability to synthesise thinking and to link theory and empirical findings to practice; and 

· efficient communication skills. 

 

The course's grading system follows that established in Athabasca University's Graduate Calendar: 

	70-74
	B- (Pass)
	85-89
	A-

	75-79
	B
	90-94
	A

	80-84
	B+
	95-100
	A+


 

All assignments are to be submitted electronically, by email attachment. Each assignment should have a title page listing: 

1) student's name and ID number;

2) assignment name, course name course, and instructor's name; and

3) submission date. 

 

MDDE 611: Foundations of Adult Education

Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: None 

Overview

The primary aims of this course are to introduce you to the foundations and purposes of adult education, and to provide you with an overview of adult education theory and practice. Although the course is not intended as a comprehensive examination of the field of adult education, it will provide you with a solid theoretical foundation for studying other adult education courses and related fields. 

Adult education is not carried out in a vacuum, but rather is shaped by the world around it; conversely, adult education helps to shape our world. With this relationship in mind, the course has been framed around an overarching ethical question: How should adult educators respond to the challenges of the 21st century?

In this course, you will explore this question through the foundational disciplines of adult education history, philosophy, political economy, and sociology using an integrated studies approach to adult education. Units 1 through 5 will introduce the foundational disciplines of adult education, which you will then apply in an integrated manner in Units 6 and 7. 

Course Objectives

After completing this course, you should be able to:

· Critically discuss the foundations of adult education;

· Describe the dominant theoretical perspectives in adult education and relate them to practice;

· Identify and discuss the key social, economic, and political issues that currently affect adult education.

· Analyze an adult education issue using an integrated approach;

· Discuss how adult education theory relates to distance education;

· Discuss your informed, critical perspective on the purpose of adult education for the 21st century. 

Course Outline

To help you attain these goals, the course has been designed around eight units: 

Unit 1: The Sociology and Purposes of Adult Education

Unit 2: The Andragogy-Pedagogy Debate

Unit 3: Philosophy of Adult Education

Unit 4: History of Adult Education

Unit 5: Education for Economy

Unit6: Education for Transformation

Unit 7: Education for Diversity

Unit 8: Challenges of the 21st Century

Conferences

Each unit of the course includes an online conference. Questions for discussion will be posted for each conference as they relate to the unit material. Reflection Questions for each unit have been provided in the Study Guide, however, the instructor may provide additional questions. Your responses to the conference questions should be based on your personal experience as well as informed perspectives from your reading. 

Assignments

The three assignments of the course are designed as sequential building blocks for constructing a critical analysis. 

The first assignment, a personal philosophy paper, is intended to foster reflection on your views on the purpose of education and your experiences as both a learner and educator. 
The second assignment is a group project. With one or two other learners, you will work collaboratively, writing a short critique of an adult education program. Your critique will be patterned after the class critique of various historical programs, and integrate the overarching foundational disciplines. You will present your critique in an online conference, offer discussion questions, and moderate the ensuing discussion.

The final assignment is your opportunity to delve deeply into a topic on adult education and show the complexity of your understanding as you write a research paper on a topic of your choice. You will link your discussion to a pertinent theory from the course, offer a critical, integrated analysis, and reflect on the overarching course question.

Student Evaluation

To receive credit for this course, you must complete all three assignments, plus conference participation. The topics for each of the assignments, and the instructions for completing them, are found either in the Study Guide or this Student Manual under the heading 'Assignments'. The following chart summarizes the evaluation structure for this course. 

	Conference Participation 
	 
	20% 

	Assignment 1: Personal Philosophy Paper 
	 
	20% 

	Assignment 2: Group Project 
	 
	20% 

	Assignment 3: Final Term Paper 
	 
	40% 

	Total 
	  
	100% 


To pass the course, you must achieve at least 50 per cent on each assignment. There is no examination in this course. 

Course Materials

To complete the course, you will require the resources listed below.

Textbooks

Athabasca University (1988). Perspectives: On adult education. (Interviews with Malcolm Knowles, Allen Tough, Patricia Cross and Roger Boshier). Athabasca University.

Freire, P. (2003). Pedagogy of the oppressed. Revised 30th Anniversary Edition. New York: Continuum. [Original work published 1970].

Scott, S. M., Spencer, B., & Thomas, A. M. (1998). Learning for life: Canadian readings in adult education. Toronto: Thompson.

Selman, G., & Dampier, P. (1998). The foundations of adult education in Canada (2nd ed.). Toronto: Thompson.

Spencer, B. (1998). The purposes of adult education: A guide for students. Toronto: Thompson.

Welton, M. (Ed.). (1987). Knowledge for the people. Toronto: OISE.


Athabasca University produced materials

Readings

Assigned readings to supplement the course texts are found in the Readings. Some assigned readings are found online. The URLs for these readings will be provided on the course website. 

Study Guide

The Study Guide provides information on how to proceed through the course. Course commentary and assignments are also included in this manual.

MDDE 612: Experiential Learning
Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: None 

Overview

In this course we will be exploring various facets of experiential learning together. Also, there will be some roads here that you will travel yourself. 

Although we all live in the same world, we certainly do not see the world in the same way. Our views are influenced in different ways by parents, culture, religion, history, class, gender, race, and socio-political context, as well as by our own experiences. The significant reference groups in our lives particularly help to shape the way we look at the world. Each of our ways of looking at the world, if you like, our mental frameworks or 'world-view', is based on layers of assumptions lain down by many of these factors. Sawmill executives may look at a group of trees and see a quantity of board feet while environmentalists viewing the same stand might see an ecosystem under threat. Not only can our world-view vary from that of others, but it can change during our lifetime. 

This course operates at the personal level in attempting to develop some insights into thinking about the kinds of world-views that we have developed. World-views are fundamentally individual matters of choice. Any analysis has its own built-in set of assumptions that can be questioned. The assumptions for analysis used in this course are presented in the texts. Ultimately, however, it is up to each of us to make up our own minds about our world-views and the best way to analyse them. Learners will be expected to point out limitations to the analyses presented here. 

Part 1 of this course examines the transformation theory of Jack Mezirow and looks at learning through the creation of meaning schemes and meaning perspectives. In particular, the course looks at the role of experiential learning in relation to transformation theory. Marlow Morgan's book presents a vivid case study of experiential learning and transformation theory in action. One of the main themes in the course is the function of reflection in learning, particularly in the validation of prior learning. Learners will have an opportunity to learn about the theory and then later to apply and evaluate it. 

Part 2 of the course introduces a broader array of approaches to experiential learning both in the Weil and McGill text and in the articles contained in the course Reader. The course examines processes of interpretation in a variety of learning situations that includes formal institutional learning, and more informal experiential learning such as personal study, work experience, community service, hobbies, and travel. 

Part 3 of the course is the case study. You have the chance to apply the ideas of experiential learning discussed so far in the course or perhaps some of your own ideas, or you may explore in depth a new aspect of experiential learning. Throughout the course your own informal learning experiences (e.g., volunteer work, travel, hobbies, special experiences, personal study, and work experience) will be especially useful in expanding on the examples given, questioning and evaluating the theories, and finally in completing the case study. 

Course Tenets

This course is based on a number of tenets, the keys ones of which are presented below: 

1. Learners enrolled in this course bring a variety of informal learning experiences to the course from personal study, work experience, community service, hobbies or travel; 

2. Experiential learning is a multi-faceted, multi-dimensional concept having to do with the creation of meaning from direct experience; 

3. It is useful to view reality as created by individuals and groups located in a cultural and historic context. From this viewpoint reality is socially constructed, not handed down by the Fates; 

4. Socrates is quoted as saying "The unexamined life is not worth living." That may be an extreme viewpoint, but MDDE 612 acknowledges the value of such a sentiment. 

Course Objectives

The course is intended to meet several general objectives: 

· provide learners with conceptual tools for identifying and analysing personal learning boundaries in experiential learning established by beliefs and assumptions; 

· extend the knowledge base of learners with respect to the variety of approaches to experiential learning; and, 

· offer learners the opportunity to pursue, in some depth, an idea or set of ideas related to experiential learning. 

Course Outline

· Life Situation Survey:
You are asked to complete the Life Situation Survey. This survey will give the instructor a better idea of what you know in the area of experiential learning and how best to tailor the course to meet your interests and experience. 

· Computer Mediated Conferencing (all parts):
There will be opportunity to discuss issues and raise questions on the computer conference. Participation in computer conferencing is worth 10 per cent. Issues are raised in the context of the three parts of the course according to the schedule. 

· Review 1 (Morgan and Mezirow):
This is a review of the material provided in these two books. It highlights your own understanding of transformation theory and how it relates to the Morgan story. 

· Review 2 (Weil & McGill and Reader articles):
In this review you will pull together a wide variety of approaches and ideas in experiential learning. Again, you will identify and summarize the key concepts and principles and your evaluation of them. 

· Case Study Proposal:
In this proposal you will outline the project which you like to pursue in the case study. 

· Case Study:
This project is the main activity in this course. It is the culmination of your reading. You can think of this project as a take-home examination. You must obtain a passing grade (50 per cent) on this project to obtain credit in the course.

Student Evaluation

The assignments listed below are the means for achieving the course's goals and learning outcomes. The course has six assignments: 

	Part 1: 

	  Life Situation Survey 
	 
	5% 

	  CMC Issues (all Parts) 
	 
	10% 

	  Review 1 [Mezirow & Morgan] 
	 
	20% 

	Part 2: 

	  Review 2 [Weil & McGill; Reader] 
	 
	20% 

	Part 3: 

	  Case Study Proposal 
	 
	Approved/
Not Approved 

	  Case Study 
	 
	45% 

	Total 
	 
	100% 


 

Course Materials

Textbooks
· Mezirow, Jack (1991). Transformative dimensions of adult learning. San Francisco: Jossey-Bass. 

· Morgan, Marlo. (1994). Mutant message down under. New York: HarperCollins. 

· Weil, Susan, W. & McGill, Ian. (Eds.). (1989). Making sense of experiential learning: Diversity in theory and practice. Milton Keyes: Open University Press.

Athabasca University-produced Materials
· Student Manual and Study Guide 

· Life Situation Survey 

· Course Reader
MDDE 613: Adult Education and Lifelong Learning

Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: None 

Overview

Welcome to MDDE 613, Adult Education and Lifelong Learning, an optional course in Athabasca University's Master of Distance Education Program. MDDE 613. Adult learning has never been higher on the agenda of leading policy makers than at the beginning of the 21st century. The focus of this course will be on mapping the territory of adult learning and investigating the significance of andragogy as unique approach to the education of adults. This course examines debates and controversies around self-directed learning. As well, it explores current thinking on social and collective learning. Emancipatory approaches to adult education and the discourse and practices of the learning society are also explicated. Students are invited to join in on the ongoing conversation about the most lucid ways of thinking about adult learning and the implications for putting ourselves into practice.

The course addresses such questions as: 
1. What is the essential ingredient that marks adult learning off from other fields of study or disciplines?

2. Can we integrate the multiplicity of adult learning into a coherent framework?

3. What do we need to know, be and do as teachers of adults in multiple, varying contexts?

4. What is the basis for the consuming interest adult educators have for the idea of self-directed learning?

5. How do theorists execute the conceptual move from individual to social learning theory?

6. What role does adult learning play in processes enlightenment, empowerment and emancipatory action?

7. What cultural and institutional changes must be enacted for the vision of the just learning society to be enacted? 

By the time you complete this course you should have at least some tentative and some developing answers to these and other questions. However it should be noted that you will not find one overarching model which will account for all adult learning.

Course Objectives

Throughout the course, the following objectives are intended to guide your study: 

1. Understand the origins of the discipline of the modern practice of education.

2. Craft a well reasoned personal mission statement referring to the practice of adult education.

3. Consider thoughtfully the individual and social dimensions of adult learning.

4. Take a considered position on the philosophy and practices of self-directed learning.

5. Understand, and move towards a synthesis, of the different variants of social learning current in the discipline.

6. Identify different approaches to emancipatory learning, and make strong arguments for a particular variant.

7. Understand the strengths and weaknesses of the learning society paradigm for our time. 

Course Outline

· Unit 1: In Quest of a Map of the Territory

· Unit 2: Theory Building in Adult Education: Questioning our Grasp of the Obvious

· Unit 3: The Individual as Learner

· Unit 4: Social and Collective Learning

· Unit 5: Dreams of Emancipation

· Unit 6: From Lifelong Education to the Just Learning Society 

Student Evaluation:

In this course, the student's final grade will be composed of the following: 

	Conference Participation
	25% 

	Assignment 1
	25%

	Assignment 2
	25%

	Assignment 3
	25%

	Total 
	100% 


 

Course Materials:

· Course Web Site
· The Study Guide 

· Textbook: Welton, M. (2005). Designing the just learning society: A critical inquiry.
· Reader: Assigned readings are provide in print format as well as downloadable PDF files or as links to readings located on the Internet. It is suggested that the students read the readings in the order they are listed. 

MDDE 614: International Issues in Open and Distance Learning

Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: None 

Overview

In MDDE 614, students will explore issues that arise when systems and practices related to open and distance education (ODE) move from one context to another. Such issues have become increasingly important in the last thirty years since the establishment in 1969 of the first open university, the United Kingdom Open University (UKOU) began to demonstrate the effectiveness of integrated approaches to what was then called simply distance education. During this time, governments and institutions have begun to realize the potential of ODE techniques to further their own goals. For them, these techniques provided many benefits. For governments, ODE offered the opportunity to dispense with the need for extensive teaching facilities, to provide educational opportunities for hitherto disadvantaged groups, and to meet needs for large numbers of additional professionals in fields such as education. For institutions, ODE provided education and training to groups for whom such opportunities were slim or non-existent, broadened the base of education and training, and provided first and second chances for those who needed them.

As the UKOU began to assist other institutions, a trend towards co-operation and collaboration among ODE institutions emerged, not only across national boundaries but also at a more local level. This trend has continued and expanded; but useful and desirable though it is, collaboration is often accompanied by serious questions and problems that affect the outcomes of such efforts. Some of these issues are as follows:

· What are the issues that confront educators and trainers as they try to extend access to education to populations to which it has hitherto been denied?

· Can ODE approaches, methods and technologies be effectively transferred from one context to another, either within a single country or between countries?

· In the latter context can ODE be considered a legitimate tool for national development?

· What changes are required when translating ODE systems and methods from one context to another; for example, what role do cultural differences play?

· What can be learned from the experience of educators who have tried to move their systems and methods from one context to another? Are there principles that can be applied to this process? 

Course Objectives

In keeping with the focus of this course, the main objectives are the following:

· To develop a reflective and critical approach to the issues arising from transporting ODE systems and approaches from one context to another;

· To define globalization and its potential impact on ODE;

· To analyze the cultural, economic, and technological factors that shape ODE in various contexts internationally;

· To explore the impact and reality of ODE in eight regions of the world: Africa, Europe, the Americas, the “Fourth World,” Oceania, East and Southeast Asia, South Asia, and the Middle East

· To design and implement a small project in some aspect of international ODE that is of personal interest.. 

Course Structure

MDDE 614: International Issues in Distance Education has been divided into four units.
Unit 1 provides an orientation to the course including introduction to course, and the participants, agreed “ground rules” for participation, and an overview of the issues we will be dealing with in the course, with a particular focus on globalization and its potential impact on ODE.

Unit 2 focuses on issues, such as technologies and their appropriateness, levels at which ODE is applied around the world, cultural issues that arise in transporting ODE systems and approaches from one context to another:

Unit 3 explores ODE as it is practised – or not practised – in the following regions of the world: Africa, Europe, The Americas, The so-called Fourth World, Oceania, East and Southeast Asia, South Asia and The Middle East.

Unit 4 considers the future of ODE internationally and explores questions such as the following: What lies ahead? What are the trends? What insights have emerged from our work together in this course? 

Course Materials

Course materials for MDDE 614 consist of the following:

Online Study Guide
Book of readings -- developed by Athabasca University

Texts:
McMichael, P. (2004). Development and social change: A global perspective 3rd edition. Thousand Oaks: Pine Forge Press.

Visser, Y. L., Visser, L., Simonson, M., & Amirault, R. (Eds.) (2005). Trends and issues in distance education: International perspectives. Greenwich, CN: Information Age Publishing.

Course Web Site -- The course web site contains important information including a week-by-week schedule for course activities, information about assignments, access to conferences and additional resources. 

Area Studies Readings -- Collections of articles related to specific regions throughout the world; to be used in the Collaborative project. 

Student Assessment

The final course mark will be based on three major assignments and on participation in the computer conferences. 

Computer Conferencing -- Students are expected to participate in all unit conferences. 

Assignment 1 -- Using the readings for Units 1 and 2 as well as other resources, students will write a paper discussing a major issue or problem related to transporting ODE materials, systems, or methods from one jurisdiction or audience to another. 

Assignment 2 -- In this assignments, students work in small groups and review materials related to a particular region, make a presentation on the area in a computer conference, and moderate the ensuing discussion. 

Assignment 3 -- In consultation with the instructor, students propose and briefly outline a topic related to one or more of the major issues raised in the course. The approved proposal is then developed into a final paper. 

Assignment Weighting 

. 

	Computer Conferencing 
	 
	10% 

	Assignment 1 
	 
	15% 

	Assignment 2 
	 
	40% 

	Final Paper 
	 
	35% 

	Total 
	 
	100% 


MDDE 615: Human Factors in Educational Technology
Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: Any other MDE course, and instructor's consent 

 [NOTE: This course requires extensive use of the Internet and Web page development tools. Students should have considerable experience with computer applications software and the Internet. Familiarity with basic HTML code is essential, and awareness of web page design principles is desirable.] 

Overview

The use of educational media relies on a detailed understanding of the principles underlying effective human communication — the ‘human factors' principles that have emerged in the development of, e.g., TV and radio-based education. These principles deeply affect the practices of modern distance education (DE), which increasingly involves the efficient design of internet-based techniques. Since the late 1990s, educational web site development has become the prime activity of media developers in DE, and has developed rapidly, to the point that a single ‘webmaster' is often no longer adequate to the wide range of tasks involved. Web design teams are now a central feature of DE development, combining programming, visual design, management, instructional design, and evaluation skills. 

The current course uses a team-based approach to build an understanding of the modern DE media development process. A critical objective of the course is for students to become up-to-date in their Internet, WWW, and HTML skills. The course facilitates self-guided training in these skills, and students can obtain individual assistance from the instructor and/or teaching assistant. The course relates the ‘human factors' literature of educational technology to the development of materials for the World Wide Web. Students are expected to work collaboratively on the development of a high-quality web-based educational product. Students should be aware that collaborative team-work is an essential requirement of the course, and that course projects cannot be conducted on an individual basis. The web-based products developed during the course must be relevant to the shared interests of each project team's members, and may not relate, for example, to the proprietary and/or professional interests of one team member exclusively.

Course Philosophy

The course uses a ‘facilitative' model, whereby the instructor is seen as a facilitator of learning, rather than as a content expert dispensing a fixed set of knowledge to all the students simultaneously. In the early weeks of the course, the participants are divided into project teams, each containing 3-4 members. Each team proposes to develop an educational web site of mutual interest and value to all of its members. The instructor subsequently: 

a) advises each team in the human factors principles relating specifically to the team's project; and


b) guides the team members in their work with one another as they construct their views of the problem, and extend/apply their knowledge in an innovative product implementation. 

The class as a whole shares the experiences of each of the sub-teams during the evaluation phase of the course, during which all course participants provide evaluative feedback about the prototypes produced by the other project teams. The course ends with a final sharing of the project teams' observations about the human factors principles affecting their designs. The best educational web sites created during the course are preserved by Athabasca University, with the students' accredited as co-authors.

The major premises of the course are as follows: 

1) Designers of information systems, including DE systems, need rapid access to the latest information and knowledge about systems design.


2) Learners should not be ‘taught' in this situation, but should receive guidance in the development of a team-based approach to using new DE technologies.


3) Learners need a team-based structure and purpose to guide them through the complex process of DE media research and development.


4) Learning should occur in the context of real projects and real tools.


5) Learning should be a collaborative process facilitated by computer-mediated communications, as appropriate.


6) Learning should be structured so that, within the constraints of collaboration team-work, it can occur at the time and place of the learner's choice.


7) The team-based approach to educational media development assists students in learning from each other as well as from the course instructor.


8) The course's emphasis on combining practice and theory helps the learners to develop their expertise further after they have completed the course. 

Course Outcomes

The overall goal of the course is for the student to carry out guided research and development. The first two weeks of the course are particularly intensive, for each student is required to complete a web-paged home page, which the instructor uses to allocate the student to a project team by the end of Week 2 of the course. It would be easy for a student to fall behind in the course at this stage, and, for this reason, late-comers cannot usually be admitted to the course. Students may anticipate the initial web page activity by preparing it before the course begins, or by submitting a ready-made personal web page. 

The ultimate products of the course are as follows:

a) a personal web-based home page (Week 1: the work of each student individually);
b) completion of a skills/interests questionnaire (Week 1: the work of each student individually);
c) a project needs assessment and proposal (team-based);
d) a product prototype (team-based);
e) a product evaluation (team-based); and
f) a final product and report (the work of each student individually). 

Course Delivery Platform

The course stresses the use of current, freely downloadable Internet tools, and students are expected to design their project systems to be effective on a range of Web browsers. The delivery system for the course comprises a number of existing components: 

1) a web-based computer conferencing system;
2) a recommended synchronous communication tool (to be used at the discretion of the individual project teams);
3) downloadable web design freeware, including the major web browsers (both Netscape and Internet Explorer), in the up-to-date formats specified on the CDE web site; and
4) online evaluation facilities, to gauge the efficiency of the products developed during the course on a range of computer platforms. 

Emphasis is placed on ensuring that the tools used in the course are sufficiently flexible and can easily be updated, so that obsolescence will be avoided. Once students are comfortable in their use of Internet resources, they become able to update and expand their personal 'tool kit' independently. In order to support students and to enhance sharing between them, the development of the course project is restricted to web-based tools and environments. 

Note: The students are required to make wide-ranging use of freeware web development tools in the course, in order to avoid bringing pressure to bear on individual students to purchase the development tools required in their team-based project work.

Student Assessment

Students are evaluated by the instructor on the basis of their contributions to the course's five Units. They are also expected to provide critiques of each other's work, in the form of anonymous evaluations of project prototypes. To receive credit for the course, a student must satisfy the grading standards listed in the Athabasca University Calendar under Graduate Programs in Distance Education. 

Each unit of the course carries a specific proportion of the course grade, and is associated with an estimated workload (in hours):

· Unit 1: Software Installation, creation of students' personal web pages, and conference postings (20% - 30 hrs.) 

· Unit 2: Needs Assessment and Project Proposal (20% - 20 hrs.) 

· Unit 3: Prototype Product (20% - 50 hrs.) 

· Unit 4: Prototype Evaluation (20% - 20 hrs.) 

· Unit 5: Final Product and Report (20% - 25 hrs.)

· Total : 100% (estimated at 145 hrs.) 

Course Materials

The majority of up-to-date materials in the field of educational web design are themselves web-based. It follows that by the time web development manuals or textbooks reach print status, they tend to be out-of- date. For these reasons, the decision has been taken to place the primary emphasis in this course upon online support materials. These include applications files to be installed on the student's computer. The student obtains them through continually updated links from the MDDE 615 web site, which provide information about the course, web programming methods, project evaluation facilities, and the other applications that are required to support the student in the course. The University supplies a course folder in which materials relevant to each student's project may be stored. 

A course textbook is provided covering the classic psychological principles of human factors in educational media design:

· Fleming, M. & Levie, W. H. (1993). Instructional Message Design. Educational Technology Publications, Englewood Cliffs, N.J. 

The online materials provided on the course web site fall into such categories as:

1) Web Tutorials;
2) HTML Editors;
3) Graphics and Fonts;
4) Javascript;
5) Project Planning;
6) Site Management;
7) Usability;
8) Evaluation;
9) Download Sites; and
10) General Background Readings. 

Note: The students are expected to focus primarily on those materials that are pertinent to their specific project activities.

MDDE 617: Program Evaluation in Distance Education

Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: None 

Overview

In Program Evaluation in Distance Education MDDE 617 you will be introduced to the field of program evaluation, which spans a number of social science disciplines including education and training, nursing and medical education, social work, military training, and business. The course is designed to increase the student’s knowledge and understanding of major forms, approaches, and models of program evaluation and applying that knowledge in the production of a program evaluation proposal.

Course Objectives

Throughout the course the following objectives are intended to guide your study.

· discuss how the roots of program evaluation lie in research, particularly scientific measurement. 

· distinguish between program evaluation’s purposes, uses, and essential activities. 

· differentiate between formative and summative evaluation 

· distinguish between testing and evaluation 

· discuss the emergence of modern program evaluation in the 1960s 

· describe five theoretical frameworks for program evaluation 

· describe the six categories of program evaluation models 

· relate the six model categories to distinct evaluation beliefs/theories 

· delineate evaluation models in relation to the program evaluation continuum 

· discuss aspects of planning in relation to the various program evaluation models 

· describe the five forms of program evaluation 

· relate the five forms of program evaluation to distinct evaluation purposes 

· delineate evaluation forms in relation to the program continuum 

· discuss aspects of program planning in relation to the various forms of program evaluation 

· discuss integration of evaluation forms and models 

· discuss methodological issues pertaining to the various program evaluation forms and models 

· distinguish between quantitative and qualitative data and the complementary use of both data forms in evaluation 

· describe when, why and how to implement the various data collection activities 

· develop and provide a rationale for evaluation questions 

· develop and justify evaluation standards and criteria 

· discuss the unique challenges of evaluation at a distance 

· describe specific applications of program evaluation to distance education 

· develop a proposal for an evaluation of a distance education program. 

Course Outline

This course is divided into five units.

· Unit 1 Overview of History and Theory of Program Evaluation 

· Unit 2 Program Evaluation Models and Approaches 

· Unit 3 Program Evaluation Forms and Purposes 

· Unit 4 Program Evaluation Methods and Applications 

· Unit 5 Program Evaluation and Distance Education 

Course Materials

In addition to this Study Guide for MDDE 617, your course materials include the following:

Textbooks
Fitzpatrick, J. L., Sanders, J. R., & Worthen, B. R.(2004). Program evaluation: Alternative approaches and practical guidelines. White Plains, NY: Longman.

Owen, J. M., & Rogers, P. J. (1999). Program evaluation: Forms and approaches. Thousand Oaks, CA: Sage.

Readings
A collection of articles and current literature on program evaluation. Most are available in paper form in your Readings, however a few are available in electronic format.

Case Study Text
The Case Study Text contains mostly fictitious evaluation requests for proposals, proposals, and evaluation reports. It is authored by the course designer, and selected cases will be used to guide both discussion forums and course assignments. 

Student Evaluation

	Assignments
	Maximum Grade

	Assignment #1
Evaluation plan and standards/criteria specification.
	25%

	Assignment #2
Critique of an evaluation report using five forms of program evaluation.
	25%

	Assignment #3
Development of program evaluation proposal.
	35%

	Online discussion forums, 3 of 5
	15%


MDDE 618: Instructional Project Management

Delivery mode: Online course with collaborative group study 

Credits: 3 - Elective 

Prerequisites: MDDE 604 highly recommended

Overview

Instructional Project Management aims to introduce the general concepts of project management competencies for those who work in the development and production of educational projects. In this course you will explore the current and future climate of the distance education and learning industry and formulate strategies to respond to that climate. You will develop an awareness of the issues faced by distance education organizations, the challenges of selecting of learning technologies, and the relative costs of delivery.

Course Objectives

Upon completion of this course students should be able to manage an educational project from inception to completion. Specifically, this course will:

· Introduce you to the process required to launch a successful project; 

· Initiate you to team-building skills; 

· Provide you with an overview of the project management phases; 

· Teach you the basic skills of each element in the project management cycle; 

· Provide the opportunity to practice and apply those skills. 

Course Outline

To help you attain these objectives, the course has been designed around six units:

Unit 1: Introduction to Project Management 
Unit 2: Team Building
Unit 3: Initiation
Unit 4: Planning
Unit 5: Execution
Unit 6: Completion

Student Evaluation

There are three assignments in this course designed to offer the students the opportunity to apply what they have learned to a specific case. The assignments will be centered on the four major phases of a project life cycle. Assignments will build upon one another, as one is completed students will be expected to make modifications based on the feedback and then build their next assignment onto the previous one.

Please note that some changes in schedules and/or specifics of assignments may be made from time to time or by individual instructors.

Course Materials

· Study Guide in Moodle; 

· Textbook.
Russell, L. (2000). Project management for trainers: Stop “winging it” and get control of your training projects. ASTD Press. 

· Course Reader.
Readings are provided in print format, downloadable PDF files or as links to readings located on the Internet. 

MDDE 619: Trends and Issues in Instructional Design

Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisite: MDDE 603 and MDDE 604 or equivalent 

Overview

The research literature pertaining to Instructional Design (ID) or Instructional Systems Design (ISD) theories is extensive and extend at least as far back as the 1970’s. In fact, the roots of ID can be traced back to the 1965 seminal work of Robert Gagné on the conditions of learning and early attempts to apply general systems theory and systems analysis. The 1970’s saw a proliferation of published ID models all based on the core of the ADDIE model of analysis, design, development, implementation and evaluation and, by 1980, as many as 60 such models were identified. The majority of these models, such as the Smith & Ragan model taught in MDDE 604, could be said to be process-based, that is, they stipulate the processes and procedures that instructional designers should follow in their practice. Earlier models described an expressly linear, systematic, prescriptive approach to instructional design and, although current models have moved away from strict linearity and are less explicitly prescriptive, they still are essentially ADDIE at the core. An examination of real life ID practice, however, shows that most models of instructional design are better considered as conceptual frameworks for practice. They are useful to designers and inform practice, but few instructional designers actually use models in an explicitly prescriptive manner that would confine their practice.

Moreover, relatively recently, instructional design has experienced the strong influence of constructivist learning theory and the field has seen the emergence of a number of ID models based on constructivist learning principles. This has, in turn, stirred a vigorous response from advocates of more traditional models. All in all, it is safe to say there is no lack of advice on how to do instructional design, but is the advice of either camp heeded? Do instructional designers actually use ID models? Are instructional design models grounded in practice? 

This course examines a number of trends and issues relating to the actual, every day practice of instructional design. We will examine published ID competencies and consider how they match published ID job descriptions, as well as to debate these points with practicing instructional designers. In this regard, we will also consider the role of instructional designers as change agents in educational contexts. In addition, we will return to the traditionalist versus constructivist debate over what constitutes good ID practice and apply one or more current models to actual distance education development projects. As well, we will examine the application of Universal Design principles to design in the distance education context. The course will conclude with a debate about the future of Instructional Design. 

Prerequisites

MDDE 603, Foundations of Instructional Design: Systems Analysis and Learning Theory

MDDE 604, Instructional Design in Distance Education or the equivalent or permission of the instructor.

Course Objectives

After completing this course, you should be able to: 

1. Outline the components of selected instructional design theories and critically analyze their application in a variety of distance education situations. 

2. Discuss common criticisms and controversy related to the use of established instructional design models.

3. Describe models or approaches that have been proposed as alternatives to traditional instructional design.

4. Discuss future trends in instructional design.

5. Synthesize a variety of instructional frameworks and describe their application in a variety of instructional design contexts.

6. Recognize and explain the importance of creating supportive learning environments for effective student support in distance education applications. 

7. Analyse and evaluate moral and ethical implications of instructional stances and choices in the design and development of teaching and learning in distance education contexts. 

Course Outline

The course consists of six units: 

Unit 1: The Definition of Instructional Design 
Unit 2: The Professional Practice of Instructional Design 
Unit 3: Instructional Design Models and Approaches – Alternate Viewpoints 

· A. Designing for Direct Instruction 

· B. Holistic Design for Complex Learning 

· C. Constructivist Models of Design 

· D. Applying Learning Theory and Motivation in Instructional Design 

Unit 4: Universal Instructional Design and Accessibility Issues
Unit 5: Instructional Design and Change Agency 

· A. The Process of Change 

· B. Instructional Design in Varying Contexts 

· C. The Instructional Designer as a Change Agent 

Unit 6: The Future of ISD 

Student Assessment

Your final course mark will be based on three major assignments and on your participation in the computer conferences. The assignments for the course are briefly described below.

In Assignment 1, youwill write a short paper (2000 – 3000 words) describing how an instructional design job advertisement, written position description, or reported daily requirements of a practicing instructional designer compares with published instructional design competencies (e.g., IBSTPI competencies). You will conclude the paper with a revised position description. 

Assignment 2 will be a collaborative group activity. You will apply a selected instructional design approach from the readings or other research to the development of an assigned Athabasca University case (or other course of your choice) and develop a set of instructional design recommendations and / or a blueprint for a technology-supported learning environment to solve the case design problem.  

In Assignment 3, you will write a paper (2000-3000 words) discussing the application of Universal Design principles and other accessibility issues associated with the design and delivery of DE learning materials. You will be asked to assess an Athabasca University course or other course with which you are familiar to illustrate the application of these principles. 

Note: details of assignments are posted on-line at the commencement of the course. 

Course Materials

Course texts include: 

· Council for Exceptional Children (2005). Universal design for learning: A guide for teachers and educational professionals. Arlington, VA: Pearson Education. 

· Reiser, R. A. & Dempsey, J. V. (2007). Trends and issues in instructional design and technology. Upper Saddle River, NJ: Pearson Education 

MDDE 620: Advanced Technology for Distance Education and Training
Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisite: None 
Overview
MDDE 620 is intended to develop students' knowledge and understanding of educational technologies, and their planning skills in relation to the introduction of technology into existing educational and training systems. Besides acquiring information about present and emerging distance education and training technologies, students will study planning and implementation issues. The course combines information, theoretical concepts and frameworks, case studies, and, where possible and appropriate, direct experience with specific technologies in actual educational and training use. 

Course Objectives

1. Review, describe, and analyse issues in distance education to which technology might apply as a delivery, administrative, student support, or learning tool. 

2. Describe salient operating characteristics, communications and interaction capabilities, and technical requirements of selected distance education technologies. 

3. Survey and evaluate strategic planning models and approaches applicable to technology use in distance education and training. 

4. Summarize principles of effective organizational management, development, and renewal, from the perspective of an agent of technological change in an education or training environment.

Course Outline

The course consists of eight units: 

· Unit 1: Basic concepts and background issues are introduced, relating to technology as a learning tool. Students are asked to begin forming positions on some questions about the proper roles for and uses of technology. Some terms are introduced and clarified, and some distinctions drawn which are used in the course. 

· Unit 2: The organizational context for technology is discussed. Key leadership issues related to change in complex organizations are identified. Students examine their personal management values and leadership style. 

· Units 3, 4, 5, and 6: Specific technologies are described, from print to the World Wide Web. Textbooks, journal articles, information provided by vendors, and the course Study Guide constitute the major information sources. The students' own experiences and observations of local technology implementations may also be incorporated. 

· Unit 7: Strategic planning as a tool for combining the concepts from the previous units is introduced. 

· Unit 8: Management issues in the adoption and use of technologies for teaching and training are considered.

On-line Interaction

Accompanying each unit is a computer-mediated conference (CMC) component. The CMC element of the course allows students to interact with each other and with the course instructor. Students also use the online course page to access such basic course components as the schedule, details of assignments, e-mail, introductions and biographies of the participants, and updates to the course Study Guide. (Students are required to have reliable Internet access as a condition of acceptance into the course.) 

Student Evaluation

	CMC Participation 
	Papers 
	TOTAL 

	10% 
	90% 
	100% 


Note: details of assignments are posted on-line at the commencement of the course. 

Course Materials

Course texts include: 

· Mishra, S. and Sharma, R. C. (2005). Interactive multimedia education and training. Hershey, PA: Idea Group Publishing Inc.

MDDE 621: Online Teaching in Distance Education and Training

Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisite: None 

Overview

MDDE 621, Online Teaching, presents fundamental concepts, basic principles, background information, and models for the successful use of technology in distance education and training programs intended for various learners. Students need not be experienced teachers or trainers, but should have a basic familiarity with computer technology applications in distance learning environments (for example, through completion of MDDE610 or MDDE620, or equivalents), or have direct experience working or learning with technology. The term "online" in this course refers primarily to computer-based communications tools, but also includes the more familiar "low-tech" options. 

Topics addressed include: 
· learning principles and learner characteristics, including 'special' learning needs; 

· teaching behaviours and principles associated with learning, independent of the delivery medium; 

· organizational roles required by technology use, which distance learning teachers, trainers and administrators may be expected to fill; 

· professional development (PD) issues in online teaching and training; 

· characteristics (strengths and weaknesses) of some available and emerging learning technologies; and, 

· assessment and evaluation principles.

Course Units and Objectives
Units:

1. Elements of online teaching and learning; 

2. Learning theories and principles; 

3. Teaching theories and principles; 

4. Professional development (PD) for online teachers and trainers; 

5. Online technologies: print, audio, and video; 

6. Computer-based technologies; 

7. The Internet; 

8. Computer-mediated communication (CMC); and, 

9. Assessment and evaluation.

Objectives:

1. Identify principles and issues fundamental to supporting learning at a distance, and relate these to the concept of online teaching. 

2. Analyse technologies available in distance education and training contexts, and identify important features and capabilities of these, supportive of learning at a distance. 

3. Focusing on online tools (defined as those that support ready interaction), identify the capabilities, demands, and limitations of tools for distance applications. 

4. Review models of cost-benefit and return on investment (ROI) analysis; develop a model for each that applies to implementation of distance education/training technology. 

5. Consider fundamental professional development (PD) issues for online teachers, trainers and managers. 

6. Summarize characteristics of successful implementations of online teaching and learner support. 

7. Distinguish the instruction and support needs of learners of various backgrounds, and in various learning/training situations, and relate these to the planning process. 

8. Develop, identify or adapt a model for formative and summative evaluation of online learning. 

9. Apply some of the online learning models identified with real or hypothetical situations, and report and analyze the results in a manner that would guide decision-making.

Online Interaction
Students communicate with each other and the course instructor in MDDE 621 primarily by computer-mediated communication (e-mail and computer conferencing). Assignments are normally submitted by electronic file transfer. Options to regular conference (CMC) participation are provided (details are provided on the course website, and are to some degree dependent upon decisions of individual section instructors).

Evaluation

Course requirements are as follows: 

1. Computer-Mediated Conference participation (CMC), summary posting, or reading summary. (10 marks). 
Students may participate in the unit CMC conference, post an 'application' on some element of unit content, or present a summary of an article from outside the course required readings. (Details of these options are provided early in the course by the instructor.) 

2. Assignments of choice (90 marks).
The student completes assignments of choice, selected from a list of topics provided by the instructor. One assignment may, with the instructor's consent, be developed from the student's own interests. (Details are provided on the course Web site.) 

Course Materials

The course uses the following texts: 

1. Bates, A. W. & Poole, G. (2003). Effective teaching with technology in higher education. San Francisco: Jossey-Bass Publishers. 

2. Mayer, R. E. (2001). Multimedia learning. New York: Cambridge University Press. 

In addition to the above, students receive a course Study Guide, and a Reader containing required articles and references.
MDDE 650: Tutoring and Student Support in Distance Education and Training
Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: None 

Course Objectives

This course is intended to assist you in creating your own tutoring and student support system. The course will introduce you to some variations in tutoring and student support and to some critical concepts and issues. The course goals will require you to use your own experience, course materials and materials from the literature in order to:

· critically analyze concepts, issues and problems in the provision of tutoring and student support; 

· analyze and critique practices and plans for the provision of tutoring and student support services; and, 

· prepare a plan for tutoring and student support. 

You may also have additional goals or objectives for your own tutoring and student support system that can be discussed during the computer conferences.

Course Outline

Unit 1: Concepts and Conceptual Frameworks

This unit introduces a number of concepts and conceptual frameworks that are relevant to tutoring and student support systems. You will be encouraged to explore these and other concepts further as they relate to your own interests and concerns. Note that there are many terms used in the field, some, interchangeably. For example, the terms “distance education” and “distance learning” may be used synonymously with the term “open and distance learning (ODL).” Many people use the term “online learning” interchangeably with distance learning; however, in this course, online learning is used specifically to refer to those distance learning applications which are predominantly associated with the use of information and communications technologies (ICTs). In this course the term “training” is used synonymously with the term “workplace learning.”

Unit 2: The Elements and Administration of Tutoring and Student Support Systems

In this unit, you will analyse and discuss how tutoring and student support systems in ODL and workplace learning are used to fulfil functions associated with both academic and non-academic support for a variety of types of students using a variety of local, regional, and/or central services. You will examine the roles, functions and elements of tutoring and student support systems and how or when they require adaptations to deal with circumstances associated with curricula, clients and technological systems. You will also examine the organization, administration and evaluation of tutoring and student support systems.

Unit 3: Designing a Tutoring and Student Support System

In this unit you will focus on the development of a tutoring and student support system for curricula and clients identified by you. The activities will focus on: how the elements might be organized; what elements may be included; and, how the system may be assessed, evaluated and revised. You will be encouraged to bring your own plans to the computer conferences and to comment on and critique the thinking and planning reflected in your own and your colleague’s plans.

Student Evaluation

	Assignment 1:
	Complete a review and critique of a selected article. 
	20%

	Assignment 2:
	Complete and present a review and critique of a selected article. 
	40%

	Assignment 3:
	Prepare a tutoring and student support plan for a population ofstudents in a program of your choice. 
	40%

	Total:
	 
	100%


Course Organization and Structure

The course consists of the following components:

· Study Guide containing overviews, objectives, resources, activities and commentaries. 

· Assigned electronic resources. 

· Two textbooks. 

· Tait, A., & Mills R. (Eds.) (2003). Rethinking learner support in distance education: Change and continuity in an international context. London: RoutledgeFalmer. 

· Simpson, O. (2002). Supporting students in online, open and distance learning. London: Kogan Page Ltd. 

· a selection of URLs for current and emerging issues in the field; and, 

· a number of computer conferences in which issues, problems and questions necessary to the understanding of how tutoring and student support systems relate to successful distance education and training will be discussed.

MDDE 651: Gender Issues in Distance Education
Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: None 

Course Overview

In this course, you will use feminist principles and theory to explore the practice of contemporary distance education. The course is written from a feminist perspective (i.e. is women-centred), and explores and critiques feminist literature, which in turn it uses to explore and critique distance education.
As outcomes of this exploration, the course is designed to achieve the goals listed below.

Content Goals 

· To apply feminist theory and research in order to explore the gendered impacts of technological innovation

· To examine how gender can inform distance education 

· To reflect on how gender affects our ways of interacting, communicating, decision making, and educating 

· To use feminist gender analysis to critique existing and planned educational programs

· To develop gender-inclusive educational content and delivery within a distance educational context

· To integrate personal experience, feminist theory, and pedagogy and apply them to educational initiative
Process Goals

· To explore and reflect on the ways in which gender affects ways of interacting and communicating

· To develop skills in, and critical awareness of the possibilities and limitations of, computer mediated communication

· To experience and reflect on the challenges of working collaboratively

· To reflect on and question our personal experiences as teachers and learners 

As a participant in this course, you likely have goals of your own that are not reflected in this list. One of the first activities in this course is to articulate these goals to the other participants so that you can work to find ways of attaining them in your exploration of gender and distance education. In this way, the course becomes, at least in part, your own creation, as it is only through interacting, building on others’ ideas, and reflecting on one’s own experience, that a ‘‘course” actually comes into existence.

Process Goals 

· to explore and reflect on the ways in which our gender affects our ways of interacting and communicating; 

· to develop our skills in, and critical awareness of the possibilities and limitations of computer-mediated communication; 

· to experience and reflect on the challenges of working collaboratively; 

· in the light of our discoveries in this course, to reflect on and probe more deeply our own experiences as teachers and learners.

As a participant in this course, you probably have goals of your own which are not reflected in this list. One of the first activities in this course is to articulate these goals to the other participants so that we can work to find ways of attending to them in our exploration of gender and distance education. In this way, the course becomes at least in part your own creation, since it is only through interacting, building on others' ideas, and reflecting on one's own experience, that a 'course' actually comes into existence. 

Course Outline

The course consists of four units: 

· Unit 1: Feminist Theory and Pedagogy
The first unit in the course examines the utility of theory in general and some current feminist theories of education in particular. 

· Unit 2: Overview of Gender Issues in Distance Education

The second unit considers how technological innovation privileges one gender, and to what extent it is possible for educators to use gender analysis to make informed, gender inclusive choices in program content and delivery. This unit also examines case studies that highlight some of the issues raised in the first two units of the course.

· Unit 3: Case Studies

Many of the articles in the Readings, in the textbooks, and on the Web are case studies that deal with a wide range of issues centring on women’s experiences in distance education as learners, teachers, and administrators. These case studies will be the medium for exploring in more depth a number of aspects of women’s relationship to distance education, including the following:

· access and success to education for women in developed and developing countries;

· learning design and support systems;

· technologies;

· content and curriculum and issues for practitioners. 

 

· Unit 4: Project
In the final unit, you will apply your own context and issues to the lessons you have learned from working through the readings and related activities. Your project can take any number of forms. The purpose is to explore significant educational or training feature of your own work environment as it relates to distance education — whether that ‘‘work” is as a learner, teacher/trainer, or administrator — and describe how that feature could be transformed to make it more women-positive.

Student Evaluation

	Integration Essay 
	 
	20% 

	Collaborative Case Study 
	 
	30% 

	Project
	 
	40% 

	Personal Reflection Essay
	 
	10%

	Total 
	 
	100% 


Course Materials:
Textbooks 
Briskin, L. (1994). Feminist pedagogy: Teaching and learning liberation. Ottawa, Canada: CRIAW/ICREF.

Burge, E. J., & Haughey, M. (2001). Using learning technologies: International perspectives on practice. London: Routledge/Falmer. 

Commonwealth of Learning (Ed.) (1996). Theoretical perspectives on gender and development. Vancouver, Canada: Commonwealth of Learning. 

Franklin, U. M. (1985). Will women change technology or will technology change women? Ottawa, Canada: ICREF/CRIAW.

Jenkins, J. (1995). Producing gender sensitive learning materials. Vancouver, BC, Canada: Commonwealth of Learning.

Status of Women Canada (2004). Gender-based analysis: A guide for policy-making. Digital Reading Room.
Status of Women Canada (1996). Gender-based analysis: A quick guide for policy-making. Digital Reading Room.

Target Groups Project of Statistics Canada (2001). Women and men in Canada: A statistical glance. Ottawa, ON: Status of Women Canada. 

Athabasca University produced materials.
· Study Guide 

· Book of Readings

MDDE 660: Professional Seminar

Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: MDDE601 and MDDE603 

Course Overview

MDDE660 is a seminar for students in the MDE program who wish to interact with the instructor, guests and other students in a professional seminar fashion. Therefore, the content and events of the seminar will change each time it is offered because the instructor, guests and students will change. The seminar depends upon the willingness and preparedness of students to be involved, stay active on a regular basis, prepare and present information to the group, and ask questions and make comments on what they read and experience. As in a face-to-face seminar, the quality of events depends upon the quality of interaction and skills of those involved. The student will be expected to spend up to 10-12 hours per week on the WWW Board and reading. 

Objectives
1. To read and discuss current (i.e. last two years) literature in distance education and training; 

2. to read and interact with an expert (or experts) on a topic of their choice in distance education and training; 

3. to read and interact with the instructor on a topic of his/her choice in distance education and training and/or a related field (e.g., instructional design, behavioural technology). 

4. To make a presentation and host a discussion on a topic of one's choosing. Each student will develop, present and moderate discussion on their topic during the seminar.

Organization and Schedule

This seminar course is divided into four units: 

· Unit One (Weeks 1 and 2):
Review and discussion of recent literature in DE; 

· Unit Two (Week 3):
Presentations and discussion of a topic chosen by a guest professor; 

· Unit Three (Week 4):
Presentation and discussion of a topic chosen by the instructor; and 

· Unit Four (Weeks 4-12):
Presentations and discussion of topics chosen by each student.

Each student will have 2 to 3 days to present, organize, and moderate a WWWBoard conference seminar on a topic of their choosing. Students can use the literature base from Unit One as backup, and the WWWBoard system to provide all information. 

Student Evaluation

	Unit One: 20% total 
Conferencing and discussion of literature 
	 
	10% *

	3-5 page analysis of discussion paper 
	 
	10% 

	Unit Two: 10% total 
Participation in conference on guest's presentation 
	 
	10% *

	Unit Three: 10% total 
Participation in conference on instructor's presentation 
	 
	10% *

	Unit Four: 60% total 
Participation and discussion of student's presentations 
	 
	15% *

	Individual student's presentation and moderation of discussion 
	 
	30% **

	Written summary of presentation 
	 
	15% 

	Total 
	 
	100% 

	
	
	



* Conferences will be graded as follows:
50%: rate of participation; and
50%: quality of input to discussion

** Individual student presentations and discussions will be graded as follows:
50%: quality of input to conference; and
50%: quality of responses to and moderation of discussion. 

Course Materials

The printed material for this seminar course includes the Study Guide, and a package of Readings that will vary each time the seminar is offered. This and the WWWBoard conference activity form the bulk of the seminar course content and materials. Guests and other students may also be electronically sending you information relevant to their presentation.

MDDE 661: Seminar Topics in Educational Conferencing

Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: Consent of instructors 

Course Description

This course will include a review and discussion of research issues in computer-mediated communications (CMC). Students will present analyses for discussion in the weekly online seminar meeting. 

Considerations

Enrolment is reserved initially for senior program students (those who have completed at least 6 courses, including at least 3 from the core), and will be limited to 10 students. Eligible students will be selected in the order in which registrations are received. (Interested non-program students should contact the program office early, in order to be placed on a wait-list for consideration, space permitting.) All students enrolled in the course must be able to access and use proficiently a VoIP program, to be designated. Synchronous seminar sessions, via VoIP, are held each Monday, 5:00-7:00 p.m., MST (0000 GMT), during the course. Participants must be available, willing, and able technologically to attend these weekly sessions.

MDDE 662: Seminar Topics in Evaluating Conferencing Software

Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: Consent of instructor 

Course Description

This course consistes of synchronous and asynchronous online seminars, concerning the range of methods software technologies used in online educational conferencing. It emphasizes software evaluation issues, and provides students with an opportunity to publish their evaluation results. To gain an idea of the course content, interested students are invited to take a look at the web site that hosts the results of the  course's evaluation studies: cde.athabascau.ca/softeval/.

Considerations

Enrolment will be reserved initially for senior program students (those who have completed at least 7 courses, including at
least 3 from the core), and will be limited to 16 students. Eligible students will be selected in the order in which registrations are received, so interested students should move quickly to secure a place in the course. Program students will have priority for registration until 31/May/2005, after which non-program students with research experience may apply. All students enrolled in the course must be able to access and use proficiently the free VoIP program Yahoo Messenger (http://messenger.yahoo.com/), since regular synchronous group sessions using this software will be conducted as a required part of the course.

MDDE 663: Emerging Issues In Distance Education Technologies

Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: Prospective students should have completed at least 3 of the 5 MDE core courses, and at least one of the following technology courses (610, 615, 620, or 621). Students not meeting these criteria may be permitted to register in the course, space permitting, with consent of the instructor. 

Instructor (Fall/2006): Terry Anderson, Rory McGreal

Overview

The course covers four major areas of interest to distance educators related to new developments in educational technologies. The resulting products of the course will be four “mini portals” that are designed for MDE students to explore and learn about these particular developments. During the fall 2006 edition of the course the following four issues will be addressed: 

1. Wikis in Education: A Wiki is a collaborative web space that allows multiple versions to add to, edit, and delete content in multimedia formats. Although not a really new tool, Wikis have become popular as the products built upon them have matured. In particular WikiPedia stands out as the world's largest collaborative project, in many languages and increasing reputation for its accuracy, thoroughness, and timeliness. WikiPedia has spawned a host of derivative products including WikiHow, WikiBooks and Wikiversity. Wiki's also are being used in campus, blended and distance education for a variety of tasks that require multiple authors. They are particularly easy to use, yet many contain tools to ensure protection from vandalism and other unsociable activity. This topic explores ways that WIKIs are being used in formal and informal learning and the particular affordances they offer to educators. 

2. Pedagogies of the Net: Marshall McLuhan first noted the tendency to use new technologies in the model of the old. We have seen early examples (especially with remote classrooms) of teaching and learning that has hardly changed despite the investment of large sums of money and effort in new technology. Perhaps what is missing is new pedagogy that drives the development of new learning and assessment activities. In this topic we explore connectivism, heutagogy, e-Learning 2.0, and other ideas about formal and informal learning in the net-infused era.

3. Role Playing and Immersive Environments: Since earliest Internet days, text-based gaming, entertainment, and education environments have flourished. Recently, these have added graphic and customization features to appear as fully immersive virtual spaces and communities (see 2ndSpace). Although attracting many gamers, it is yet unclear if holding formal education activities in such contexts is of pedagogical value. Indeed, the stimulation of the immersive context may actually imbed the types and content of learning associated with formal education. Alternatively, the capacity to immerse oneself may create a sense of realism and experience of different contexts that propels and enhances learning. This section deals with both the practical, the experience, and the theory of presence in online environments.

4. RSS and Syndication: Syndication protocols were developed by publishers to alert readers of new publications. This application has morphed into hundreds of applications whereby XML code is used to notify either humans or agents of some sort of activity occurring on the Net. This provides a level of automacy that can significantly reduce the amount of information overload that threatens active Web users. The specification of syndication format and the amount of information contained within the messages has changed and evolved over the years with each new version of RSS and later ATOM. This has led to considerable infighting amongst proponents of various standards and lack of common standards. This topic begins with the most common use of syndication for blogs and moves into many new education and information processing applications. In many ways syndication is the glue that holds most of the distributed Web 2.0 applications together. 

Course Objectives

· To develop an informed and critical perspective towards new developments educational technologies.

· To evaluate the cost and benefits of application of each technology to current and projected future design and delivery of distance education programming.

· To gain experience creating and working in a supportive collaborative learning and production environment.

· To acquire web based skills necessary to create portions of a web based learning environment.

· To tag these environments and list them in at least two national or international learning object repositories.

· To design and build assessment and engagement activities designed to help other learners understand issues relevant to the educational use of the emerging technology.

· To critically review and assess the learning resources sites developed by peer groups.

· To improve search and annotation capability and to organize and systematically evaluate a variety of electronic and paper resources.

· To develop synchronous and asynchronous presentation and communication skills.

· To develop meta-cognitive skills through reflecting on one’s own learning in distributed context.

Archives of Past Courses
Most of the portals from the 2003 and 2004 version of MDE663 are available for your learning pleasure. In a survey we conducted last year with Athabasca undergraduates we found that the greatest resource they currently looked for was the capacity to look at products of previous students. This seems a natural goal of any educational system, to learn from the learning experience of others. But until recently the tools of archive, display, distribution have not permitted such application. A site that I maintain on the CIDER site at http://cider.athabascau.ca/Members/terrya/mde663portals points to the topics and the portals of past projects.

The instructional design model used in MDE 663 as well as the perceptions of students in the 2003 session have been published. The articles Anderson, T. & Wark, N. (2004). Why do teachers get to learn the most? A case study of a course based on student creation of learning objects. Retrieved May 2005 from http://www.usq.edu.au/electpub/e-
jist/docs/Vol7_no2/FullPapers/WhyDoTeachers.htm
The design hasn’t changed much since this description of the 2003 course. So do read the description and get to know the educational context that you are dropping into!!!

Course Outline

This seminar course will feature a synchronous, netbased-audiographic session almost every week. The first session will introduce the innovative structure of the course and will stimulate discussion on team building, collaborative work organization and tools to support collaborative work and web dissemination. CMC asynchronous dialogue and project development will take place on an ongoing basis throughout the course. Each of the major topics will be introduced in subsequent weeks by a two hour, instructor led orientation to the topic. Subsequently teams of four to six students each will be created and charged with developing an extensive online site designed to create a learning environment for students or distance education practitioners wishing to learn more about the subject. Students will complete a questionnaire detailing their expertise and interest in both topic and the relevant skills (technical, instructional design, project management, content creation; project management etc.) The instructor will use these survey results to create the portal development teams. The portal site created by each team will contain the following components:

· An organization framework, map or metaphor

· Annotated links to information sources related to the topic

· Overview of the major issues related to the topic with links to examples

· An asynchronous discussion conference, primed by team members

· A variety of self quizzes, games and learning activities for students to test and develop their understanding of the topic

· Guided tours and paths for exploration of the content by students 

Technology

The software to be used for the class sessions will be V-class from Elluminate.com. This tool provides real time audio, Powerpoint displays, application sharing and web tours. A course site has been established using the Open Source, Moodle Learning Management System.

The real time weekly sessions will be held from 6:00 to 8:00 PM Mountain time on most Tuesday evenings of the course. Important components of the course will be covered during these classes and it is expected that students will attend and participate in these sessions on a regular basis. Students who are unable to participate in real time are able to listen to recordings of the session and perhaps contact a peer to insure they have not missed any critical information. It is also expected that students will logon to the conference discussion board at least 2-3 times per week and contribute regularly to team activities. 

Student projects sites may be constructed using a wide variety of web site tools or learning management systems. Student teams may choose to build their site within the Bazaar environment . Alternatively, they may wish to create a standalone web site using tools such as DreamWeaver or FrontPage. Others may use open source management environments such as PLONE (available through Athabasca) or a BLOG (http://www.blogger.com/) or a wicki. Interactive exercises may be created using conferencing systems, quiz or simulations programs such as those at Half-baked Software (http://web.uvic.ca/hrd/halfbaked/index.htm). Teams will likely locate, annotate and incorporate other web sites and learning objects into the learning environment that they create. Teams will insure that there all content stored in the portal has appropriate copyright clearances. At the end of the course, the content should be packaged and sent to the instructor, with copyright clearance from all student creators, for long-term access on Athabasca servers. The portals will also be tagged as learning objects and the metadata uploaded to a variety of learning object repositories.

It is assumed that student teams will want to make use of collaborative project tools such as Groove (http://www.groove.net/), the VClass system, Swicki (http://pbl.cc.gatech.edu/myswiki) or instant messenger < http://messenger.yahoo.com/ >systems to facilitate group communication and work.

It is also expected that students will have a fairly sophisticated level of networking skill and “internet self-efficacy”. Eastmin and LaRose (2000) (Link unavailable) have devised a scale from 8 questions that perspective students in this course might find useful in assessing their preparedness for a course of this type. If you find your self assessments are considerably and consistently lower than the averages from this sample, you may find the technical expectations for this course too challenging. Having said this, the course is not designed for technical programmers or professional networking experts alone. All of the tools utilized are being used by distance education students and teachers today – thus for the technically curious, the course will provide a very stimulating learning environment.

Hardware and Software Requirements 

For a Windows Machine:
· Pentium II 266 MHz processor or faster 

· Windows 95/98/ME/NT/2000/NT 

· 64 megabytes of RAM 

· 20 Megabytes of available disk space on your hard drive 

· Soundcard with speakers and microphones or headset 

· 28.8 kbps or higher internet connection 

· Internet Explorer 4.0 (or higher) or Netscape 4.7 (or higher) 

For a MAC:
· Mac OS 9.0, 9.1, 9.2, Mac OS X 10.1 or later 

· G3 233 or better 

· 64 Megabytes for OS 9, 128 megabytes for OS X and above 

· 20 megabytes of available disk space on your hard drive 

· Stuffit Expander 

· Soundcard with speakers and microphone or headset 

· 28.8 kbps or higher internet connection 

· Internet Explorer 4.0 (or higher) 

Students wishing to test their equipment may wish to participate in a live session using Elluminate at http://www.elluminate.com/ 

Student Evaluation

· Instructor evaluation of the portal site (team mark). 

	Overall Design
	10%

	Content
	20%

	Interaction
	10%

	Total:
	40%


  

· Instructor evaluation of reviews and evidence of participation on the other three sites (20%).

· Instructor evaluation of three, 600 word essay answers to “big questions” demonstrating understanding of issues presented in other team portals (30%).

· Instructor evaluation of 1000 word reflection on the team process and self grade of contribution to the team work. This work should also reflect on individual learning and discuss autonomy, team, collaboration issues and assessment of learning efficacy of this type of learning design (10%).

Course Materials

Course materials will be found on the web and linked from the course web site. There is no compulsory text book for the course, but a list of readings and resources for each topic will be provided as an initial references and readings. An article or resource will be assigned as initial pre-reading of each topic.

MDDE 690-691: Independent Study

Delivery mode: Grouped study with Internet component 

Credits: 3 - Elective 

Prerequisites: None 

Introduction

The purpose of Independent Study (IS) credits is to provide a means by which students can focus on, elaborate or broaden their understanding in an area of interest not provided for in the formal core curriculum or elective courses. Since the impetus for an IS proposal is the students' individual interests, it is not possible to anticipate in advance the range and variety that might be encompassed. 

It is important to recognize that an IS cannot be approved as a substitute for existing curricular offerings, even when schedule problems occur. Further, IS credit will not be granted for proposals that simply replicate knowledge and skills acquired in previous courses or are somewhat larger projects than students have conducted in their assignments. However, IS credits can be used to go beyond existing course content and extend the skills learned in courses already completed by students. The following are a few examples of circumstances under which an IS proposal may be appropriate. Note that this is not intended to be an exhaustive list. 

· IS credit may be used when a student wants to do more reading and studying in a subject matter or topic area not currently covered by an existing course. 

· IS credit may be appropriate when a student wants to go beyond the level of knowledge and skill achieved in an area of study covered by an existing course which s/he has already completed, that is, when s/he wants to achieve higher order or increased skills covered in a previous course. 

· IS credit may be appropriate when a student wants to extend their knowledge in an area through more applied or practical skills than were promoted in a previous course. For example, a student may wish to take the course development skills promoted in core courses to a higher level of development. Note that simply 'replicating' or enlarging on the instructional product developed in a course will not suffice. Students doing an IS in this area will need to plan to substantially expand upon, extend or conduct significant additional work for this kind of an IS to be approved. 

· IS credit may be appropriate when a student wishes to consolidate their thinking in an academic or applied area of special interest. This could involve writing a review or summary paper demonstrating that consolidation and thinking (e.g., possibly a publishing paper or making a conference presentation or some similar combination of activities). 

· IS credit may be appropriate when a student wishes to engage in a series of activities and link them together into a creditable package. For example, a student might attend a workshop, participate in a conference, conduct a seminar and prepare a number of reports, products or documentation demonstrating the new, knowledge and skills they have acquired. 

· IS credit may be appropriate when a student comes into the program with previously acquired knowledge and skills that has not been granted advanced credit into the program. For example, while credible knowledge and skills may have been earned, often the situation is not sufficiently clear to permit the granting of advanced credit. This may be, in part, because the agency offering the training is not a credit granting agency, or because the work done was not appropriately evaluated or documented. In some such instances, an IS proposal could be an opportunity to consolidate, integrate and demonstrate that knowledge and skill. Students should discuss this possibility with their advisors. 

· Finally, it is important that IS credits not be viewed as a means of conducting thesis or project preparation. Ample thesis and project credit is available and should be used for that purpose. At the same time, some students may find that the IS credit provisions actually permit them to accomplish goals similar to those that might also be developed through thesis/project work. For some students, using IS credits and selected option courses may achieve similar knowledge and skills, that is, this can be an approach that permits course route students to obtain some of the specific skills that may otherwise have to be achieved via the thesis/project route. Students should talk to their advisors about how this could work for them. 

(Note: MDE program students are also encouraged to register in courses outside of AU for MDE credit. That process requires a Letter of Permission (LOP) and is NOT an example of IS credit. See the directions for requesting an LOP in your handbook.) 

Eligibility

All MDE program students are eligible to register in up to two, three-credit Independent Study (IS) credits for in meeting the program requirements of the MDE degree. These will be assigned numbers (MDDE 690/691) and names. Names will be derived from the IS proposals as written by students. Non-program students are not permitted to take IS credits. Normally, students will have completed a substantial number of core and elective courses before requesting IS credits. 

Minimal Requirements for IS Credits. All IS proposals must meet the following minimum standards: 

  the work proposed must be demonstrably at the graduate level; 

  the magnitude of the work must be equivalent to that required by core and option courses (e.g., approximately 150 hours of work, 2-3 products or evaluative activities, etc.); and, 

  the proposal must contain documentation and evidence that appropriate supervision and evaluation has been planned. 

The Process for Preparing an IS Proposal

The Student's Role. Note that IS credits are not required of MDE students, rather, this category of elective credit is provided to facilitate students' who need an opportunity to earn credit for achieving educational objectives outside those specified within the regular program courses. Thus, the responsibilities falling on the student in planning and organizing such credit activities are greater than with other, planned electives offered by the program. The following list describe the student's responsibilities with respect to IS credits. 

  Initiating the process - normally, the student will initiate the proposal for IS credits by bringing their ideas, topics and suggested activities to their advisor for discussion. 

  Obtaining a sponsor - it is the student's responsibility to locate a faculty sponsor for proposed IS credit work. In some cases, students may also need to arrange for support or permission from other agencies or people should their proposed IS credits require this. 

  Adhering to policy and procedures - it is the student's responsibility to make sure that regulations are met and that the timing of application meets required cut-off dates, etc. 

  Fees - the fees for IS credits are the same as for other elective courses. 

The Advisor's Role. Note that advisors are not obliged to sponsor IS credit activities simply because they have been requested or proposed by an advisee. Neither are students required to work with their advisor on such projects or activities. Rather, the student and advisor should discuss the proposal, decide whether the advisor could or will become the sponsor and, if not, the advisor may be able to recommend or suggest alternative sponsors. The following are the roles the advisor may play in facilitating an advisee's IS credit proposal. 

  The advisor is available to help students structure an IS proposal, specifically in ensuring that the proposal meets the qualities and requirements for such activity as specified above. 

  The advisor may assist the student in defining the goals, objectives and outcomes of the proposed IS. 

  The advisor may become the sponsor for the IS activity - should that be mutually agreeable. 

  The advisor may facilitate the student in locating another faculty member to sponsor the IS activity. 

  The advisor should assist the student in ensuring that the regulations and procedures are followed. 

  The advisor must endorse the proposal, that is, s/he will be required to sign off on the proposal prior to the student's proceeding with the work. 

The Sponsor's Role. The faculty sponsor is someone on the MDE faculty that will endorse and support the student's IS request. The sponsor may have different levels of involvement in the IS activity depending upon its specific characteristics. At a minimum, the sponsor endorses the activity, supervises the student and takes responsibility for ensuring that the student demonstrates achievement of the specified goals, objectives and evaluates the student's products. In some cases the sponsor may be more actively involved in the IS activity with the student (e.g., suggesting reading, providing on-going feedback on projects, working with the student on research or other activities, etc.). 

The sponsor is required to approve and sign the student's application for the IS form before it is sent to the program director. The role of the sponsor should be clearly specified on the form and the sponsor's signature is an indication that s/he agrees to the roles, responsibilities and levels of involvement describe in it. 

Independent Study Regulations

1. Normally, students cannot gain credit for more than two, three-credit IS courses in the MDE program.

2. IS credit is equivalent to other option course credit, but uses a unique number (i.e., MDDE 690 or MDDE 691).

3. IS credit is recorded on the student's transcript using the appropriate course number, as indicated above, along with the number of credits (3), a numeric and alpha grade (e.g., 92% A+), and a title (as defined in the IS proposal).

4. Students must follow the existing regulations for option credit registration when applying for IS credit. That means that a student cannot register in IS credit unless they have completed the core courses or are concurrently registered in a core course offered that term.

5. All IS applications must be signed by the student's advisor and sponsor prior to submission to the MDE program director.

6. Faculty are NOT required to sponsor IS requests from any student (including those they advise). Therefore, students should discuss IS interests with faculty well in advance of any registration cut-off dates.

7. The signed IS application form becomes the contract for the IS credit. The faculty sponsor will be responsible for providing a mark according to the MDE program marking and grading scheme for work completed (or not completed) according to the contract.

8. All MDE cut-off dates for registration and withdrawal dates apply to IS credit. Students are advised to check dates carefully when registering and considering withdrawal. Students should begin preparing their application well in advance of announced registration deadlines. All signatures must be obtained prior to the registration deadline (e.g., If the deadline is July 6th for fall registration, work on the application for IS should begin at least one month prior to that date in order to meet the cut-off deadline.) 

MDE Faculty Profiles

Details of the academic background and interests of the full-time CDE faculty members may be helpful in planning independent study activity and sponsorship. These profiles are located at the CDE's web site (http://cde.athabascau.ca) under 'Faculty'.

Jones international university
EDU 522: Research Methods: Improving Learning Organizations
Credit Hours: 3

Estimated Hours Per Week: 15
Overview

This course familiarizes you with the "process of knowing" used by professionals in the field of education. The goal is to help students become critical consumers of educational research through an understanding of alternative research approaches and the issues involved in each choice. It also focuses on two very important skills for a graduate student in education: using information (library and online) resources and writing a research paper. Additional emphasis will be given to ethical use of data, intellectual property, and student privacy issues.

Learning Outcomes

Upon successful completion of this course, students will be able to:

· Interpret and evaluate educational research with a critical eye. 

· Critically analyze research reports/studies in relation to a current educational topic/theme. 

· Explain the features of a researchable question. 

· Describe the core concepts of research methods – i.e., design options, sampling considerations, methodology choices, and acceptable alternatives for interpreting and discussing findings. 

· Report relevant research findings in a coherent report, using APA appropriate form and structure. 

· Write a literature review. 

EDU 531: Education Ethics and Social Responsibility
Credit Hours: 3

Estimated Hours Per Week: 15
Overview

The notion of teachers in a democracy prevails as an understated concept within the United States educational system. The focus of teachers as stewards of the profession is center to the mentorship, social responsibility and ethical decisions used by teachers. Attention will be given to such topics as defining values, ethics, and social responsibility relevant to students' school environment, and evaluating policies governing organizational ethics and social responsibility. The course will also examine and provide applied theory to support and incorporate the teacher as a leader and the associated social responsibility. Additionally, the course examines how teaching in a democracy varies within environments.

Learning Outcomes

Upon successful completion of this course, students will be able to:

· Recognize, analyze, and discuss multiple perspectives in ethical dilemmas. 

· Demonstrate an ability to think critically and converse in the language of ethics and social responsibility. 

· Articulate a personal code of ethics and social responsibility. 

· Apply critical thinking skills to determine ethical responses in a variety of situations. 

· Apply increased awareness of the issues created by a diverse, pluralistic, and global world to the practical responses demanded of you as an educator. 

Course Requirements

Please note: One of the textbooks for this course, Ethics Applied 4.0, is a custom published text, and can only be purchased through the JIU Bookstore.

EDU 542: Strategic Planning for Educators
Credit Hours: 3

Estimated Hours Per Week: 15
Overview

The ability to plan an institution's operations with consideration of multiple constituents' perspectives is a fundamental necessity in today's educational environment. This course provides a broad overview of the basic concepts needed in any strategic planning position. Students will develop an understanding of "big picture" goals and perspectives, write mission statements, and identify areas of instructional focus to ensure that strategic plans address the needs of all students. Students will also gain experience using new technologies to resolve related strategic planning issues such as resource allocation and time management. Additionally, the course will incorporate the study of state and district governmental subsidies to enhance strategic plans for the school, such as mill levies or grants. Finally, students will explore current models for strategic planning and decision making, including site-based management, school-community councils, and teacher leadership teams.

Learning Outcomes

Upon successful completion of this course, students will be able to:

· Define strategic thinking and its importance as a planning tool. 

· Identify key organizational members to include in the strategic-planning process. 

· Conduct internal and external environmental scans for their specific educational organization. 

· Conduct brainstorming and input sessions to identify opportunities, threats, and issues. 

· Write briefs of critical issues facing an organization. 

· Design an operational plan based on a strategic-planning model. 

· Design a plan to monitor implementation and progress to goals for the strategic and operational plan. 

· Revise the strategic plan in response to evaluation of impact. 

· Establish an ongoing environmental scanning system for their specific educational organization. 

Course Requirements

Power Point Software

EDU 544: Business Management for Learning Organizations
Credit Hours: 3

Estimated Hours Per Week: 15
Overview

The ability to utilize relevant financial data in a learning organization is a management fundamental. Likewise, resources encompass more than money and include faculty, materials, facilities, and time. This class introduces concepts, standards, and practices needed for resource management. You will develop the skills needed to finance an institution, strategies to increase an institution's budget, and techniques to access other resources within and outside an institution. Special attention will be given to using technologies in the scheduling and management of the school, such as Standard and Poors,® system of financial analysis and student performance.

Learning Outcomes

Upon successful completion of this course, students will be able to:

Develop a credible, persuasive, professional-quality business case or grant proposal for an educational organization (or an organization with an educational/training component). Within this business case/grant proposal: 

· Describe the organization in terms of its mission, vision, goals, culture, constituents/stakeholders/customers, and decision-making structures. 

· Analyze the organization to determine an unmet need (that can be met through an education/training-related innovation). 

· Propose an innovation/program/project that will enable the organization to fulfill the unmet need. 

· Assess the setup and operational costs of the proposed innovation. 

· Assess the human resource requirements for the proposed innovation. 

· Develop an implementation and operational plan for the proposed innovation. 

· Determine how success of the innovation will be measured. 

· Demonstrate how the proposed innovation benefits the organization and aligns with its strategic goals. 

Course Requirements

Microsoft Excel 
PowerPoint

EDU 550: Evaluating Education Technology
Credit Hours: 3

Estimated Hours Per Week: 15
Overview

Current administrators of educational institutions are charged with identifying solutions to practical school problems, determining and prioritizing issues, exploring alternative solutions, and investigating the implications of potential actions. Trends and issues encountered by educational administrators are continually altered by the impact of social and cultural differences, diversity, and the competencies of educators. This course explores the role of technology in addressing these challenges by enhancing instruction and management in schools. The course will help educational leaders evaluate instructional technologies and administrative information systems in order to guide educational institutions into the future.

Learning Outcomes

Upon successful completion of this course, students will be able to:

· Create an active research project to assess the growing impact of instructional technology on teaching and learning. 

· Conduct a technology needs assessment to evaluate information systems in the context of instructional and administrative needs. 

· Apply critical thinking, writing, and fiscal management to selecting appropriate technologies for multiple uses in educational institutions. 

EDU 630: Needs Assessment for Learning Environments
Credit Hours: 3

Estimated Hours Per Week: 12
Overview

Understanding the learning needs, expectations, and resource limitations of an organization is key to designing an effective e-learning environment. This course provides a systematic study that demonstrates the use of a variety of data sources to evaluate educational products and services. You will determine the nature of problems in specific areas and select the appropriate timely, cost-effective response.

Learning Outcomes

Upon successful completion of this course, students will be able to:

· Develop and conduct a needs assessment plan, which includes selecting appropriate techniques, instruments, and questions. 

· Create a range of quality information-gathering techniques. 

· Summarize the results of a needs assessment, identifying elements that involve training, education, or performance support systems. 

Course Requirements

PowerPoint

EDU 651: Designing Interactive e-Learning
Credit Hours: 3

Estimated Hours Per Week: 12
Overview

E-learning is supported by the World Wide Web (WWW). The WWW is a massive hypermedia, open-architecture system, allowing the designer to structure e-learning in an infinite number of ways. This course focuses on structuring hypermedia systems on the WWW to support instructional and learning interactions.

Learning Outcomes

Upon successful completion of this course, students will be able to:

· Design e-learning interactions that support learning how to solve well-structured problems. 

· Design e-learning interactions that support learning the concepts required to solve well-structured problems. 

· Design e-learning interactions that support learning the rules required to solve well-structured problems. 

· Design e-learning interactions that support learning how to solve ill-structured problems. 

· Design e-learning cases (stories) that support learning how to solve ill-structured problems. 

· Design e-learning inquiry (ask) systems that support learning how to solve ill-structured problems. 

· Design e-learning systems that support advanced, flexible knowledge acquisition. 

· Design, conduct, and monitor mediated conversations that support learning outcomes and the development of a community of learners. 

Course Requirements

Inspiration or Concept Map Software; students may download free 30-day trial.

· You may choose to complete your course project by building Web pages. Please visit the My Courses page under Academic Help, and click on “How do I request FTP access for use in my courses?” to request web space. Directions on how to upload your project will be sent to you by email. 

EDU 652: Designing Information/Performance Support Systems
Credit Hours: 3

Estimated Hours Per Week: 12
Overview

Information and communication technologies are changing how organizations conduct business. The effects of these changes include new learning and working cultures, increased reliance on information systems at all levels of an organization, and the pervasive use of a variety of performance technologies in order to sustain growth and maintain a quality workforce. This course provides you with an understanding of modern performance technologies and their implications for the design of technology-enhanced performance and learning systems. Modern knowledge management systems are relevant to the environment in which learning takes place, as well as to the design of learning and performance solutions for those environments.

Learning Outcomes

Upon successful completion of this course, students will be able to:

· Conduct performance analyses in a variety of settings. 

· Design appropriate technology-based learning and performance-improvement solutions. 

· Describe and distinguish computer-supported collaborative group-ware, decision support systems, knowledge management systems, information systems, and performance support systems. 

· Develop solution specification processes. 

· Conduct user-centered problem analyses. 

· Conduct an analysis of an organization's performance problems.

Course Requirements

· Download free CMap software tools (knowledge modeling kit) developed by the Institute for Human and Machine Cognition (IHMC). 

· Macintosh Version 

· PC Version 

· PowerPoint 

EDU 653: Assessment Strategies to Improve Adult Learning
Credit Hours: 3

Estimated Hours Per Week: 12
Overview

How do you measure the success of an e-learning program? In this course, you learn the assessment and measurement of student outcomes. Assessment and evaluation models, strategies, tools, and techniques are investigated to determine their particular strengths and weaknesses with respect to e-learning.

Learning Outcomes

Upon successful completion of this course, students will be able to:

· Describe various assessment and evaluation models suitable for use in the e-learning environment. 

· Plan and implement a comprehensive assessment plan that is congruent with e-learning goals. 

· Integrate assessment of formal learning, informal learning, and social learning into the comprehensive plan. 

· Interpret data collected to evaluate student progress toward learning goals and to evaluate both informal and social learning. 

· Conduct a formative evaluation using appropriate data collection and analysis techniques. 

· Develop or critique a plan to conduct a summative evaluation. 

· Design, evaluate, and utilize appropriate data collection techniques.

EDU 654: Developing and Implementing e-Learning Systems
Credit Hours: 3

Estimated Hours Per Week: 12
Overview

In this course, you define the technology system necessary to attain the desired education goals, which can be quite different from those used in traditional educational settings. You will also investigate models to promote the adoption and diffusion of innovations.

Learning Outcomes

Upon successful completion of this course, students will be able to:

· Assess the instructional setting to define infrastructure and networking requirements. 

· Develop a plan for a technology system that meets the desired education goals. 

· Articulate strategies for promoting the change process necessary for the adoption and diffusion of the e-learning system innovation. 

· Generate a plan for the development, implementation, and evaluation of a Web-based learning system.

EDU 669: Capstone: The Professional Adult Educator
Credit Hours: 3

Estimated Hours Per Week: 12
Overview

Learners develop projects that integrate the knowledge and skills they have gained during their M.Ed. coursework. The project helps learners develop their professional and personal competence by addressing the authentic needs of their learning communities. Academic advisor permission required for registration.

Learning Outcomes

Upon successful completion of this course, students will be able to:

· Incorporate effective learning and teaching models and practices. 

· Employ effective strategic planning for a global organization. 

· Demonstrate sound business management practices for a learning organization. 

· Incorporate authentic research methods for a learning organization. 

· Demonstrate global ethics and social responsibility. 

· Integrate needs assessment knowledge for e-learning environments. 

· Integrate Web and multimedia technology. 

· Drive educational/organizational change. 

Course Requirements

Academic advisor permission required for registration.

· You may choose to complete your course project by building Web pages. Please visit the My Courses page under Academic Help, and click on “How do I request FTP access for use in my courses?” to request web space. Directions on how to upload your project will be sent to you by email. 

EDU 681: Adult Learning Theory
Credit Hours: 3

Estimated Hours Per Week: 12
Overview

In view of today's global economy creating displacement of large segments of the workforce, the urgency to 'retool' adult workers has never been greater. Likewise, rapid technological advances and innovation demand that technical acumen and expertise be updated almost on a real-time basis in order to avoid obsolescence. Against this backdrop, adult education has taken on a new significance in today's rapidly changing world. EDU681 provides the student with a broad overview of the dimensions and key elements of adult education and lifelong learning. The initial course modules are dedicated to the study of the characteristics of the adult learner and effective adult teaching styles. These fundamental concepts will provide a foundational base for the exploration of effective 'how-to' classroom methods and techniques applicable to a variety of adult learning venues.

Learning Outcomes

Upon successful completion of this course, students will be able to:

· Analyze the profile and characteristics of teachers of adults. 

· Understand the unique characteristics of adult learners, including theoretical perspectives, psychological and physiological variables, and adult learning styles. 

· Compare and contrast these to pre-adult learners with a view towards identifying the unique instructional design requirements of adult education. 

· Strategize and construct adult instructional programs that embody sound concepts of adult education. 

· Study established adult education methods and techniques and the appropriate application of these methods and techniques to varying adult learning venues. 

· Investigate, audit and critique various adult education delivery systems and providers. 

JIU 101: Successful Online Learning
Credit Hours: 0
Estimated Hours Per Week: 3
Overview

JIU 101 is the student orientation course focused on preparing new students to have a successful experience in their first courses at JIU. Topics include: Expectations of students, of JIU faculty and staff, and of JIU courses How to use the JIU course delivery platform Skills for success Resources for students JIU 101 is normally taken just prior to a student taking his/her first class at JIU and lasts one week. It is a non-credit, non-tuition course requiring about 3-4 hours of student time. JIU 101 is facilitated by an instructor and students have the opportunity to meet other students, ask questions, and practice skills required for JIU courses. The focus is on providing the essential Information needed to have a great first course experience. 

Learning Outcomes

Upon successful completion of this course, students will be able to:

Understand what to expect of JIU courses, teaching faculty, and the university. Understand what JIU expects of you as a student. Be able to work through a course in your degree program. Understand the skills required for success at JIU and know how to find out more about them. Know about the resources available to JIU students and how to access them. Understand your purpose, goals, and motivation as a student at JIU.

University of Maryland University Collage
OMDE 601 Foundations of Distance Education
Credit: 3

An overview of the knowledge, skills, and attitudes that are required by a competent practitioner of distance education. Critical concepts and issues identified in the distance education literature are explored and the history and theories of the field are critically examined. The course has been developed by Ulrich Bernath (Germany) and Eugene Rubin (USA) in collaboration with Borje Holmberg (Sweden) and Otto Peters (Germany). 

OMDE 603 Technology in Distance Education
Credit: 3

A review of the history and the terminology of technology used in distance education (DE), building on the topics and technological issues raised in OMDE 601. The basic technology building blocks of hardware, networks, and software are identified. The characteristics of asynchronous and synchronous technologies and tools used in the teaching and learning, as well as the administration, of DE are analyzed. The relationship between technology and the goals of the educational/training organization are critically examined. The relationship between information technology and DE is explored, with special emphasis placed on online technology. Topics covered include the criteria and guidelines for selecting technologies for DE and the future directions of technology in DE. 

OMDE 610 Teaching and Learning in Online Distance Education

Credit: 3

An exploration of the online teaching and learning dynamic, including its theoretical foundation and best practices. The themes that shape the online teaching-learning relationship are addressed through individual and collaborative projects. Topics include philosophical frameworks; instructional, social, and cognitive presence; interaction, collaboration, and participation; community and engagement; and administration and management. 

OMDE 608 Learner Support in Distance Education and Training
Credit: 3

An introduction to the theories and concepts of support for learners in distance education and training. The various types of learner support, including tutoring and teaching; advising and counseling; and library, registrarial, and other administrative services are examined. Management issues, such as planning, organizational models, staffing and staff development, designing services to meet learner needs, serving special groups, and evaluation and applied research are addressed. In the final part of the study, an opportunity is provided to apply theory to designing a learner support model for a particular context (e.g., public or private educational institution, corporate or military training). 

DETT 607 Instructional Design and Course Development in Distance Education
Credit: 3

An opportunity to examine the instructional design process, its history and place in today’s course development efforts, and the use of instructional design components in practice. Emphasis is on the nature of learning and the requirements for effective instruction. The theoretical underpinnings of learning are explored and applied to the course project, the design of a prototype classroom. Management issues surrounding the course and curriculum development efforts are discussed, and a comprehensive curriculum management plan is developed. 

DETC 630 Synchronous and Asynchronous Learning Systems in Distance Education
Credit: 3

An examination of synchronous (real-time) and asynchronous (non-real-time) tools and technologies used in online education. Topics include synchronous functions such as text chat and audio/video conferencing and asynchronous functions such as e-mail, threaded Web discussions, blogs, and wikis. Each communication model is examined critically in both a research and an applied context. Review also covers how synchronous and asynchronous modes of communication are incorporated in learning management systems.

DETC 620 Training and Learning with Multimedia
Credit: 3

An examination of the use of digital media in a variety of educational settings to identify properties, strengths, and weaknesses of multimedia in different learning contexts. Basic psychological processes of perception, understanding, and learning are introduced. Multimedia and instructional design for online learning systems, such as Web-based training, are a special focus. Hands-on experiences with several multimedia and online learning and information systems are provided. Additional topics covered include groupware and collaborative learning technologies, intelligent systems, instructional simulations, and virtual reality systems. The module has been developed by Joachim Hasebrook (Germany). 

DEPM 604 Leadership in Distance Education
Credit: 3

An introduction to the organization, management, and administration of distance education systems. Specific issues covered include management theory, organizational behavior, leadership roles, human resource management, employee relations, the impact of information technology, faculty/staff development, inter-institutional collaboration, planning, policy, and change. Both education and training environments are explored, including the knowledge and skills necessary to function effectively in either type of organizational setting. 

DEPM 625 Distance Education, Globalization, and Development
Credit: 3

A study of distance education from an international perspective, highlighting developing countries. Processes are explored through concrete case studies in the areas of higher education and internationalization; teacher education, school networks, and mobile learning; alternative routes to schooling; nonformal education, community radio, telecenters, and radio browsing; and vocational education and training. Topics also cover national and international policies on distance education, including the role of the state; international organizations (such as the World Bank or UNESCO) and their policies (e.g., the Millennium Development Goals); telecommunication infrastructure; transnational corporations and the commercialization of education; and the World Trade Organization (WTO) and the General Agreement on Trade in Services (GATS).

IMAT 639 Internet Multimedia Applications
Credit: 3

A study of multimedia presentations as essential, strategic components of an organization’s competitive Web presence. Established principles of software development, aesthetics of typography and layout, benchmarking, and usability engineering are used to analyze Web sites and write successful site development plans. Emphasis is on basic Web page design techniques. Topics include standards for representing common media formats, compression algorithms, file format translation tools, hardware requirements and standards, system constraints, Java, CGI scripts, and virtual reality. Assignments require building a portfolio of rich media content. 

OMDE 670 Portfolio and Project in Distance Education
Credit: 3
A capstone study of distance education and training designed to demonstrate cumulative knowledge and skills through two major projects: an electronic portfolio and a case study. The personal e-portfolio documents credentials and accomplishments to date and also serves as an ongoing resource and record of continuing professional development. The case study, which focuses on a distance education/training program or organization, involves in-depth analysis of the setting and application of concepts and strategies to enhance practice and performance in distance education and training.

DETT 611 Library and Intellectual Property Issues in Distance Education
Credit: 3
An overview of the development and delivery of digital resources for distance education. Discussion covers the intellectual property issues affecting the use of copyrighted works in distance education, developing and delivering library resources online to a faculty and student population, and the future of digital information delivery and the impact of digital rights management (DRM) technologies and social networking. 

EDTC 650 Special Topics in Instructional Technology
Credit: 3
Prerequisite: EDTC 620 or DETT 620. An exploration of current topics in instructional technology offered on a rotating basis. Individual topics focus on advanced instructional multimedia for the K–12 classroom (including building interactive multimedia materials that meet the learning needs of diverse K–12 populations while developing skills using animation and other multimedia technologies) or on teaching and learning in the K–12 virtual school (including policies and structures of K–12 virtual schools, teaching and course development strategies appropriate for elementary and secondary school online courses, and emerging issues in the K–12 virtual enterprise). 

DETT 621 Training at a Distance
Credit: 3
An examination of the role of distance training in business, nonprofit, and government organizations. A wide variety of issues, problems, and solutions is explored in the areas of Web-based training, the economics of distance training, distance technology in the business organization, synchronous versus asynchronous interactive tools, collaborative and problemsolving tools, authoring tools, insourcing versus outsourcing, and the role of multimedia in distance training. Specific emphasis is given to the concept of the corporate virtual university and its design and operation.

DETT 615 Assessment and Quality Assurance in Distance Education
Credit: 3
A study of quality assessment and quality assurance in distance education within the context of quality in education in general. Discussion covers the diverse meanings of quality in different contexts, the multidimensional nature of the concept of quality, personal reflections on quality, and the importance of quality as an emerging leitmotiv in the educational debate. A variety of methodological approaches (including quality assessment techniques, quality evaluation, quality criteria and guidelines, quality benchmarks, and quality management approaches) are introduced and applied to distance education. Topics also include the connection between accreditation and quality. Quality models are applied to distance education, and case studies are used to reveal good practice in quality assessment and quality assurance in distance education today.

University of Colorado Denver
Designing eLearning Environments (DeE) certificate program

The Designing eLearning Environments (DeE) certificate program is a sequence of three fully online courses – there are no face-to-face meetings or scheduled activities. All three courses are required for the DeE certificate. One cohort starts every August and another cohort starts every January. You cannot join a cohort once it is underway. 

This is a very intensive program. Each course is six graduate-level credit hours completed over 15 weeks. Learning these skills takes time and commitment. The three courses are outlined below:

First Semester 

IT 5660: Designing and Teaching in eLearning Environments 

Credits: 6
In this hands-on course, you will learn to use tools and strategies to design and teach in eLearning environments. You'll work with eLearning tools like Adobe Connect, Moodle and eCollege and will learn to facilitate online instruction through a team approach. The course covers critical aspects of designing and teaching an online course, such as: 
· planning a successful online learning experience (both group-paced and self-paced instruction); 

· designing eLearning materials and resources; 

· being an effective online teacher, including leading, managing, and assessing online discussions (both asynchronous and synchronous); 

· getting the most out of a course management system; and 

· assessing course effectiveness. 

Second Semester

IT 5670: Developing eLearning Instruction 

Credits: 6
In this applied course, you will begin to build an online learning course (the one you planned during IT 5660) while developing basic skills with XHTML, CSS, and Web and multimedia eLearning authoring tools like Dreamweaver, Fireworks and Flash. You will learn how to enhance online courses by incorporating interactivity, content management, and multimedia design strategies as you expand your skills with Moodle and Adobe Connect. 

Third Semester

IT 5680: Integrating Media in eLearning Environments 
Credits: 6
You will acquire advanced skills with Web and multimedia eLearning authoring tools like Dreamweaver, Fireworks and Flash as you complete the development of the online learning course you planned during IT 5660 and developed in IT 5670. You will be involved in peer review of online learning course products developed by other students in the course. 


eLearning Design and Implementation (eDI) MA program 
The first year of the eLearning Design and Implementation (eDI) MA program is composed of the the three online courses listed above that make up the Designing eLearning Environments certificate program.

In the second year of the eDI MA program, you will six three credit hour courses as follows:
Fourth Semester for August cohorts; Sixth Semester for January cohorts
IT 5650: Policies and Planning for eLearning Programs

Credits: 3
This course provides the “big picture” of leadership for eLearning within an organization. You and your classmates will survey a number of trends, issues, and considerations related to planning, running, and evaluating programs.  You will review and share current research in key distance-education journals; interview and complete a profile of an eLearning practitioner; complete a collaborative project investigating a trend of interest; and engage in or observe a change effort related to eLearning within an organization. 
IT 5130: Instructional Message Design

Credits: 3
You will study the principles and practices for designing instructional messages based on cognitive sciences. The class revolves around the practice of multimedia including audio, graphics, and video. You will both critique instructional messages on their application of design principles studying principles of perception, attention, concepts, and persuasion. Not only will you critique, but you will work both individually and within teams to create instructional multimedia messages. For a major project, you will design an instructional unit utilizing multimedia. 
Fifth Semester for August cohorts; Fourth Semester for January cohorts

IT 6720: Research in Information and Learning Technologies

Credits: 3
Some problems of practice are important enough to warrant sustained inquiry. After articulating a problem and defining a set of guiding research questions, you will review professional literature, collect and analyze data, and interpret findings concerning a problem of practice. Based on your findings you will then recommend or implement a set of actions to improve conditions and impact local practice. Some possible areas of focus for research are: 

· A usability study of the online course you planned and developed in the Certificate courses; 

· Effectiveness/learning impact of the online course you created in the Certificate courses; 

· The learning effectiveness of various eLearning strategies, tools (like Web 2.0 technologies), techniques and/or methods; 

· The impact of policy changes your organization, company or unit is making on eLearning practices; 

· Needs assessment for planned programs or supports; and 

· Market, usage, or evaluation studies of eLearning programs.

IT 6740: Learning Processes in Instructional Technology

Credits: 3
You will examine learning processes while studying the application of new web-based, and media-based applications (e.g., blogs, RSS, wikis, video and so on).  Each kind of application will provide you with a set of learning processes to meet the instructional needs of you learners. The basis of your study of the processes is the concept of social learning, building on the strengths of new web-based communication systems. 

Sixth Semester for August cohorts; Fifth Semester for January cohorts

IT 5160: Managing Information and Learning Technologies Programs 

Credits: 3
The focus of this class is on the management of eLearning projects. Through the project-based work you do as a member of a team, you will develop a number of skills including: 

· management of time, personnel, and resources; 

· meeting client needs and expectations; 

· communication with team and client; 

· information design; 

· interaction design; and 

· project problem solving. 
Elective
Credits: 3
You will have a variety of options available to you from which to choose. 

Università degli Studi di Udine, Italy

Module 1 – E-learning: history and models

· Objective of the master programme

· E-learning: problems and perspectives

· E-learning in a learning environment: learning models, technology, and communication

· E-learning: models and international practice

· Learning via Internet

· Learning environments

· Formative models

· Dictionary of formations

· Distance learning

Module 2 – Technology of E-learning

· Designing of HTML pages

· Styles (CSS and HTML)

· Dynamic systems server-client

· Structure and content: organisation of data and structures

Databases

· Static and dynamic pages

· XML, XSLT

· ASP; PHP; JSP

Module 3 – Multimedia language and Internet

1.Planning, usability, and accessibility

· Multimedia planning

· Usability and accessibility

· Standards: AICC and SCORM

2.  Multimedia and communication

· Multimedia communication
· Multimedia languages
· Text, picture, sound
· Video development
· Production video
· Animations (Flash and SMILE)
Module 4 – Personalisation and 3D

· 3D and object construction

Virtual reality and 3D environments

· VRML

· Simulations 

2.  Knowledge management

· Knowledge management

· Data mining and organisation

· Semantic filtration

· Onthology metadata and standards

Module 5 – Activities and materials via Internet

1. Learning objects

· Materials via E-learning

· Learning objects and standards

· Multimedia synchronisation

· Multimedia products and examples

2. Linking and interaction

· Linkage of communication technology
· Linking and interaction
· Communication tools on the Internet: rules and etiquette
· Collaborative environments
· Discussion on modelling and designing of a collaborative environment
· Practical communication in person
Module 6 – Planning and distance environments

1. Planning and distance environments 

· Distance planning 
· Structure moduling
· Realisation of learning via Internet
· Activity on Edulab
· Activities on Moodle, Docebo
2. Human resource management

· Teachers, experts, and tutors in a learning environment

· Psycho-social aspects of linking on the Internet

· Tutorship implementation

· Tutorship tools

· The role of a tutor 

3. E-learning quality evaluation
· Evaluation methods

· Qualitative and quality evaluation, testing, and e-portfolios

· Activity monitoring

· Social environment analysis

· System quality

